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INTRODUCTION
Inver Hills Community College (IHCC)
and its partner Dakota County Technical
College (DCTC) are joining together to solve
common problems through a cohesive solution
that best engages the creativity and expertise of
its faculty, staff, and administrators. Both are
part of the Minnesota State Colleges and
Universities (MnSCU) system comprised of 31
colleges and universities. The combined efforts
of IHCC and DCTC have been recognized by
the system for their demonstrated significant
contributions and results in process

Figure 1: Minneapolis/St. Paul Metro Area
Location of IHCC and DCTC

improvement and collaboration. Although the missions of the two colleges differ—IHCC offers
career-related degrees and options leading to transfer to four-year institutions; DCTC offers
training for employment in technical fields—they face several of the same major challenges.
These challenges, as described in this proposal, can be better solved through collaboration and
coordination that takes advantage of the distinct strengths of each college. The proposed
cooperative Title III project will help each institution minimize the expensive prospect of
implementing single projects by addressing shared challenges and opportunities jointly, rather
than through disparate and disconnected initiatives. The colleges view interconnectedness as a
strength and believe a cooperative approach is the best solution for advancing institutional
interests and, at the same time, serving students and partners more effectively.
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A. COMPREHENSIVE DEVELOPMENT PLAN
1. Analysis of Strengths, Weaknesses, and Problems of IHCC’s and DCTC’s Academic
Programs, Institutional Management, and Fiscal Stability
The strengths, weaknesses and problems of the colleges are discussed in this section and
followed by a description of the comprehensive planning process undertaken to develop the
proposed project.
STRENGTHS: ACADEMIC PROGRAMS
Academic Programs Strength 1: All programs have clearly defined learning
outcomes. The fiscal year 2013 statewide work plan for the Minnesota State Colleges and
Universities (MnSCU) system’s Strategic Framework initiated two projects related to program
learning outcomes: (1) to establish measures of learning outcomes for all academic programs;
and (2) to develop and implement academic plans that align with workforce needs and
enrollment demands. As a result, all IHCC and DCTC programs have articulated program
learning outcomes that align with transfer and workforce demands and campus-wide learning
outcomes. With direct and indirect measures to assess outcomes, the faculty report on their
assessment results as part of their annual report.
Academic Programs Strength 2: Positive employer feedback. Overall, employers are
satisfied with DCTC graduates’ skills, abilities, and knowledge. In the most recent survey, 85.9%
of employers indicated they were satisfied (rating of four or five on a five-point scale where five
is “very satisfied” and one is “not at all satisfied”). This is a 7.9 point increase from 2012
(78.0%) and a 6.2 point increase from 2010 (79.7%). All employers (64) who responded to the
survey indicated they would consider hiring a DCTC graduate again. This is an increase of 7.3
points from 2012 (92.7%) and an increase of 8.5 points from 2010 (91.5%). At the IHCC job
fair in spring 2015, 90% of employers participated in on-campus recruiting and interviewing and
3

67% currently post on IHCC’s central job posting system. Positive feedback often received from
employers include comments that IHCC graduates “are above average,” “of high quality,” and
“they make excellent employees.”
Academic Programs Strength 3: Numerous program accreditations. The following
table includes specialty program accreditations at IHCC and DCTC.
Table 1: Program Accreditations
Program

IHCC/DCTC Program Accreditations
Accrediting Body

IHCC
Accounting, contemporary business
and contemporary business practice
associate degree programs
Emergency Health Services
(EMT/Paramedic)
Nursing
Paralegal
DCTC
Automotive Technician, General
Motors Automotive Service Education
Auto Body Collision Technology
Electrical Construction and
Maintenance Technology
Heavy Construction Equipment
Heavy Duty Truck Technology
Energy Technical Specialist
Practical Nursing
Nursing Assistant
Dental Assistant
Medical Assistant

Emergency Medical Technician
(EMT) course
Healthcare Documentation Specialist
Interior Design
Landscape Horticulture

Accreditation Council of Business Schools and Programs
(ACBSP)
National accreditation by the Commission on Accreditation
of Allied Health Education Programs
Minnesota Board of Nursing, Accreditation Commission for
Education in Nursing (ACEN) (formerly named NLNAC)
American Bar Association (ABA)
National Automotive Technician Education Foundation
(NATEF)
National Automotive Technician Education Foundation
(NATEF) and Inter-Industry Conference on Auto Collision
Repair (I-CAR)
Minnesota Board of Electricity
Associated Equipment Distributors Foundation (AED)
National Automotive Technician Education Foundation
(NATEF)
Nuclear Energy Institute (NEI)
Minnesota Board of Nursing
Minnesota Department of Health
Commission on Dental Accreditation of the American Dental
Association
Commission on the Accreditation of Allied Health Education
Programs (CAAHEP) on recommendation of the Curriculum
Review Board of the American Association of Medical
Assistants Endowment (AAMAE)
Minnesota Emergency Medical Services Board (EMSRB)
Council on Accreditation of the American Health
Information Management Association (AHIMA)
National Kitchen and Bath Association
Professional Landcare Network (PLANET)
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Academic Programs Strength 4: High placement rates in related fields. More than
95% of graduates from DCTC’s transportation and technical programs find employment in their
field of study within six months of graduation.1 At IHCC, 89.2% of graduates reported they were
employed during 2013 in a job related to their program or major.2
Academic Programs Strength 5: Colleges, faculty, and students are recognized for
quality and outstanding performance. IHCC and DCTC are Yellow Ribbon Communities
signifying excellent service to veterans, service members, and their families. IHCC has been
recognized as a top school in the 2015 Military Advanced Education (MAE) Guide to Colleges
& Universities and Victory Media. IHCC is ranked #10 on the Military Times Best for Vets:
Colleges 2015 rankings for two-year schools. The rankings factor in the most comprehensive
school-by-school assessment of veteran and military student success rates including graduation,
retention, persistence and course completion rates.3 IHCC was named 2013 Partner of the Year
with Goodwill/Easter Seals Minnesota (G/ESM) for collaboration in the area of business
programs specifically the agreement made between IHCC’s Principles of Customer Service with
Goodwill/Easter Seals’ Customer Service/Call Center Training Program. DCTC has a similar
program with G/ESM in the light maintenance repair program. Other examples of recognition
include: IHCC’s Sociology and Human Services faculty member named MnSCU Outstanding
Educator in 2015 and DCTC’s Medical Assisting faculty member named MnSCU Outstanding
Educator in 2015. Seven IHCC business students advanced to the 54th annual DECA
International Career Development Conference in April 2015 and three students medaled: one
placed 2nd internationally in the National Business Institute competition, one placed 10th in the

1

http://www.dctc.edu/about-us/facilities/transportation-emerging-technologies-phase2/
IHCC AQIP Systems Portfolio, June 2014.
3
Military Times, Best for Vets: Colleges 2015, http://bestforvets.militarytimes.com/2015/colleges/2-year/
2
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Banking Financial Services competition, and one earned a silver medal in the Role Playing
competition. DCTC had seven national winners in the Business Professionals of America
competition May 2015: three in College Accounting, one in Banking and Finance, one in College
Payroll Accounting, one in Computer Programming Concepts, and one in Entrepreneurship.
Additionally, DCTC placed 21 times in the April 2015 Skills USA State Championships with six
gold medal winners. Also in 2015, three DCTC Interior Design students took first place honors
at the first annual American Society of Interior Designers (ASID) charrette held at International
Market Square in Minneapolis.
STRENGTHS: INSTITUTIONAL MANAGEMENT
Institutional Management Strength 1: Technology used to promote student success.
IHCC and DCTC connect technology to their missions of promoting student success through
resources for learning and building relationships. Resources for learning: IHCC and DCTC use
Smarthinking, an online tutoring system that provides extra support for general education
courses, finance, accounting, and Microsoft Office. The sessions are recorded so students can
replay a lesson—such as step-by-step instructions for solving a math problem. IHCC has a webbased tutorial, Atomic Learning, for all faculty, staff, and students. There are video tutorials that
are captioned to help in areas such as Microsoft Office, Adobe Connect, Brightspace (D2L)
learning management system, pedagogy, and career skills. IHCC and DCTC use Quality Matters
(QM) rubrics in online course design. IHCC has 34 QM-certified courses, the second largest
number of certified courses in the MnSCU system. IHCC and DCTC instructors have the option
of using technology in their classes. For example, faculty in the emergency medical services
program use an online database allowing students to record their success rates for performing
certain procedures. Spanish language teachers use web-conferencing tools, such as Adobe
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Connect, and several professors use Google Hangout for small group discussions. Building
relationships: Technology also presents more opportunities for collaboration, which is
especially important in a climate of reduced funding. IHCC and DCTC, for example, partner
with all other institutions in the MnSCU system to offer the Desire2Learn course management
program for students taking online courses and partner to use Adobe Connect for further
interactive learning.
Institutional Management Strength 2: Facilities upgraded and expanded. IHCC and
DCTC have accomplished significant campus renovations and upgrades. Over the past few years,
IHCC completed $5 million in renovations, which included all three floors of the Library
building (Library, Learning Center, faculty/staff area), Information Technology Department’s
new space, and the Testing Center’s new space. This was financed debt-free using college funds.
No-debt, college-funded projects represents a strategic approach in the use of resources, an
approach designed to keep campus facilities updated for several years. At DCTC, the $14
million Transportation and Emerging Technologies Renovation Project is a two-phase renovation
project impacting 118,000 square feet of classroom, lab and shop space used by the
transportation and emerging programs to advance DCTC’s science, technology, engineering and
mathematics (STEM) initiatives. In 2012, Phase I included renovation of 55,000 square feet of
teaching and learning space; Phase II is a planned renovation of 63,000 square feet of project
space. The renovation project eliminates $3.5 million in deferred maintenance and reduced the
College’s Facilities Condition Index from .29 to .22 while cutting energy consumption by as
much as 30%. The completed project will give DCTC the edge it needs to deliver up-to-theminute technical training in labs that match or exceed industry standards. The project also gives
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the College the capacity to anticipate and adapt to future changes in the job market by building in
the flexibility to react to rapidly emerging workforce trends.
Institutional Management Strength 3: Engaged in comprehensive strategic planning
and implementation. As members of the MnSCU system, IHCC and DCTC use the MnSCU
Strategic Framework to drive campus planning and inform the development of the colleges’
strategic and master planning processes. The Strategic Framework consists of system-level goals
and accountability measures. IHCC and DCTC align their colleges’ strategic plans, master
plans, and program action plans with this overarching Strategic Framework. The MnSCU
Strategic Framework, which served as the foundation for development of this Title III project, is
discussed in Fiscal Stability Strength 1, as well as in the Process of Analysis section later in the
CDP.
STRENGTHS: FISCAL STABILITY
Fiscal Stability Strength 1: Participation in Campus Service Cooperative. The
MnSCU system comprises 31 colleges and universities with 54 campuses located throughout the
state that are diverse and distinctive. There are strategic system-wide initiatives related to
increasing collaboration to solve problems and create opportunities for students and also to
increase revenue and to reduce costs. An example of such a collaboration is the Campus Service
Cooperative (CSC) which brings together administrative teams from all of the colleges,
universities and the system office to develop common business practices that improve
performance and reduce costs. The CSC is driving two sets of initiatives: (1) Shared Services–
moving business office, human resources and financial aid processing onto a common shared
platform; and (2) Strategic Sourcing–leveraging the size of the system to negotiate with suppliers
for substantially better prices for the goods and services MnSCU colleges and universities
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purchase annually. Additionally, both colleges are involved in MnSCU’s initiative to offer
baccalaureate completion programming on community college campuses to better serve adult
learners and use existing resources in a fiscally-responsible manner. The savings are being
reinvested in the colleges to improve academic programs and hold down the cost of tuition. This
shift in the way of doing business is essential to the colleges’ abilities to serve students in
resource-constrained environments and to respond to continuous change and increasing
expectations.
Fiscal Stability Strength 2: Excellent internal financial results. Aligned with the
focus on increased collaboration discussed above, the Chancellor’s Office of the MnSCU system
recognized the business office staff at DCTC and IHCC with an Outstanding Service Award for
fiscal year 2014. The Outstanding Service Award recognizes individuals or teams that provide
outstanding service and demonstrate excellent internal financial results at the campus level. In
2014, the composite financial index (CFI) was 3.01 for IHCC and 3.78 for DCTC. The award
honored business office staff members from both IHCC and DCTC for their tremendous
contributions and results in process improvement and collaboration. DCTC ranked 2nd in the
state on return on investment. Graduates can expect to earn 7% more than graduates from a
comparable school, or $58,000 by mid-career.
WEAKNESSES/PROBLEMS: ACADEMIC PROGRAMS
Through a comprehensive process of analysis described on pp. 19-22, IHCC and DCTC
identified major academic problems impacting their growth and self-sufficiency which include:
(1) high numbers/percentages of adult and first generation students; (2) declining success rates;
and (3) increasing demand for online and hybrid courses. Contributing causes and consequences
of these problems to be addressed by the Title III project are discussed in this section.
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Academic Programs Problem 1: High numbers and percentages of adult and firstgeneration students
Both IHCC and DCTC serve high numbers/percentages of adult learners. Over the past
10 years, the number of undergraduates age 25 and older who enrolled in postsecondary
programs in Minnesota increased by 46% compared to only 4% for undergraduates age 24 and
younger.4 At IHCC and DCTC, in fall 2014, adult learners 25 and older comprised 32.5%
(1,927) and 46% (1,213) of credit students, respectively. The majority of these students attend
part-time (78% IHCC; 63% DCTC) which is higher compared to the overall percent of students
attending part-time in the MnSCU system (50%).5, 6
Table 2: Adult Learner Enrollment (FT and PT) at IHCC and DCTC7
IHCC
P/T
F/T
DCTC
P/T
F/T

IHCC and DCTC: Adult Learner Enrollment FT and PT
Fall 2012
Fall 2013
Fall 2014
37.7% (2,250)
35.2% (2,087)
32.5% (1,927)
78%
79%
78%
22%
21%
22%
49% (1,498)
48% (1,371)
46% (1,213)
55%
60%
63%
45%
40%
37%

High percentages of the colleges’ adult learners are also first generation students. In fall
2014, 62% of IHCC’s students and 69% of DCTC’s students were identified as first generation
(Table 3). First-generation students are less academically prepared, require developmental
courses8 and are less likely to be engaged with faculty members, work more hours, and are

4

Minnesota Measures 2015: A Report on Higher Education Performance, Minnesota Office of Higher Education.
IHCC and DCTC Offices of Institutional Research.
6
MnSCU Office of Research and Planning.
7
IHCC and DCTC Offices of Institutional Research.
8
Choy, S. (2001). Students Whose Parents Did Not Go to College: Postsecondary Access, Persistence, and
Attainment. NCES, 2001, 126.
5

10

generally less satisfied with the campus environment.9 Over the past few years, one-quarter to
one-third of all students enrolled in developmental education courses were age 25 and older.10
Table 3: First Generation Adult Learners at IHCC and DCTC
IHCC and DCTC: First Generation Adult Learners
Fall 2012
Fall 2013
61%
63%
72%
72%

IHCC
DCTC

Fall 2014
62%
69%

Academic Programs Problem 2: Success rates for IHCC and DCTC students are declining
Overall success rates for IHCC’s and DCTC’s adult students have been on a downward
trend since fall of 2009. The colleges define student success as students who enter in fall of one
year and either return, transfer, or graduate the following fall. At IHCC, success rates dropped
from 71.9% in fall 2009 to 61.4% in fall 2013. The situation is similar for DCTC where success
rates dropped from 72.2% to 66.2%.
Table 4: Adult Student Success at IHCC and DCTC11
Entered:
IHCC (FT & PT)
FT
PT
DCTC (FT & PT)
FT
PT

IHCC and DCTC: Adult Student Success
Fall 2009
Fall 2010
Fall 2011
71.9%
62.7%
64.7%
73.5%
68.5%
68.6%
70.9%
59.8%
63.1%
72.2%
70.1%
71.9%
77.6%
70.8%
74.0%
65.0%
69.4%
68.9%

Fall 2012
67.2%
67.2%
67.2%
70.3%
71.8%
68.4%

Fall 2013
61.4%
62.4%
61.0%
66.2%
73.0%
58.9%

Retention. IHCC and DCTC fall-to-fall retention rates of adult students (FT/PT) have
been declining for the past few years. IHCC’s retention rate dropped from 50.8% for students
who entered in Fall 2011 to 48.7% for students who entered in Fall 2013. DCTC experienced a
sharper decline during the same time period from 50.3% to 42.6%.

9

Institute for Higher Institutional Policy (2012). Issue Brief: Supporting First-Generation College Students through
Classroom-Based Practices. Retrieved from www.ihep.org.
10
IHCC and DCTC Offices of Institutional Research.
11
IHCC and DCTC Offices of Institutional Research.
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Table 5: Adult Fall-to-Fall Retention FT & PT12
Entered:
IHCC (FT & PT)
FT
PT
DCTC (FT & PT)
FT
PT

Fall 2011
50.8%
53.6%
49.6%
50.3%
49.0%
51.8%

Fall 2012
50.8%
50.4%
50.9%
46.3%
43.2%
50.6%

Fall 2013
48.7%
51.4%
47.7%
42.6%
45.3%
41.1%

Transfer. Between Fall 2011 and Fall 2013, adult student transfer rates (FT/PT)
decreased at IHCC from 9.8% to 8.5%; DCTC rates also decreased from 8.1% to 5.6%.
Table 6: Adult Transfer Rates by 2nd Fall13
Entered:
IHCC (FT & PT)
FT
PT
DCTC (FT & PT)
FT
PT

Fall 2011
9.8%
7.8%
10.6%
8.1%
8.0%
8.2%

Fall 2012
10.4%
10.1%
10.5%
7.3%
4.5%
10.7%

Fall 2013
8.5%
5.5%
9.7%
5.6%
1.3%
10.3%

Graduation. Graduation rates of 150% normal-time-to-completion for full-time students
at IHCC dropped from 33.7% for students who entered in Fall 2009 to 25.5% for students who
entered in Fall 2011. DCTC dropped from 53.3% to 49.0% for the same time period.
Table 7: Adult Graduation Rates: 150% normal time to completion14
Entered:
IHCC (FT)
DCTC (FT)

Fall 2009
33.7%
53.3%

Fall 2010
27.1%
46.6%

Fall 2011
25.5%
49.0%

Academic Programs Problem 3: Increased demand for online and hybrid credit courses
More students are enrolling in online courses in the state of Minnesota and at IHCC and
DCTC. Between FY 2008 and FY 2012, the number of students enrolled in online courses in
Minnesota grew from over 65,979 to 107,158.15 At DCTC, in fall of 2010, 72% of adult students
took credit courses in a classroom setting; by fall of 2014, that percentage dropped to 57%.

12

IHCC and DCTC Offices of Institutional Research.
IHCC and DCTC Offices of Institutional Research.
14
IHCC and DCTC Offices of Institutional Research.
15
MnSCU Office of Research and Planning.
13
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During the same time period, adult students taking credit courses in online and hybrid settings
grew from 28% to 42%. At IHCC, in fall of 2010, 59.5% of adult students took credit courses in
a classroom setting; by fall of 2014, that percentage dropped to 50.1%. (See Table 8.)
Results of the Noel-Levitz Adult Learner Inventor (ALI) survey identified challenges
related to offering adequate online courses: Challenge: Information is available online to help
me understand what I need to do next in my program of study (#39); Challenge: The college
offers adequate online courses that fit my degree (#53); and Challenge: The quality of online
instruction is excellent (#54). (See Table 9 on p. 15).
Table 8: Online/Hybrid/Classroom—Adult Students Age 25+16
Fall 2010 Fall 2011 Fall 2012
IHCC
Online
16.1%
18.1%
20.1%
Hybrid
24.3%
23.4%
22.8%
Classroom
59.5%
58.4%
57.1%
DCTC
Online
20%
24%
23%
Hybrid
8%
11%
11%
Classroom
72%
66%
65%

Fall 2013

Fall 2014

20.2%
23.7%
56.0%

24.7%
25.2%
50.1%

25%
15%
60%

27%
15%
57%

WEAKNESSES/PROBLEMS: INSTITUTIONAL MANAGEMENT
Major institutional management problems impacting IHCC’s and DCTC’s growth and
self-sufficiency include: (1) advising systems and related processes present numerous challenges
related to accessibility, accuracy, and consistency; (2) Prior Learning Assessment (PLA)
policies, procedures, and application are inconsistent and in some cases not aligned with
equivalencies or easily transferred; and (3) limited professional development opportunities for
faculty and staff. Contributing causes and consequences of these problems to be addressed by the
Title III project are discussed in this section.

16

IHCC and DCTC Offices of Institutional Research.
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Institutional Management Problem 1: Advising systems and related processes present
numerous challenges related to accessibility, accuracy, and consistency
An assessment of IHCC’s and DCTC’s advising systems and processes identified several
common challenges including limited capacity to be accessible and available to students;
inconsistency with respect to the quality of advising across each institution; inability to provide
accurate and timely information by knowledgeable, trained and evaluated advisors; lack of
process designed to build the advisor/advisee relationship; unreasonable advisor loads; and
decreased student satisfaction with their advisor and the advising process.
Noel-Levitz Retention Opportunity Analysis. Results of a comprehensive Noel-Levitz
Retention Opportunity Analysis completed in February 2015, noted the current academic
advising for new students at DCTC is organized around a viable centralized professional
advising model for the first registration term with faculty advising in subsequent enrollment
terms. However, the actual delivery of the faculty advising “was uneven, the handoff from
professional advisor to faculty advisor was poorly defined, and most professional and faculty
advising appeared to be more closely associated with registration advising, with limited attention
given to relationship building.” Further, during peak times, wait times for professional advisors
are lengthy. Students in the focus group acknowledged the value of advising and generally were
supportive of additional required advising contacts, provided they were seamless and convenient.
Higher Learning Commission Feedback. IHCC experiences a similar situation related
to inconsistencies in delivery of advising and marginal attention to building advisor-advisee
relationships. Higher Learning Commission (accrediting body) reviewers noted, “…it is unclear
how IHCC maintains relationships with students,” and suggested IHCC has the opportunity to
develop processes to improve the college’s capacity to identify and address changing needs of
student groups.
14

Survey Results
Noel-Levitz ALI. In Noel-Levitz Adult Learner Inventory (ALI) surveys conducted at
both colleges, advising consistently emerged as a “challenge” area, i.e., items rated as high
importance with low satisfaction. Specific challenge items are identified in Table 9.
Table 9: IHCC and DCTC Adult Learner Inventory (ALI) Challenges17
IHCC and DCTC Challenges
Item:
1. My program allows me to pace my studies to fit my life and work
schedules.
2. Sufficient course offerings within my program are available each term.
7. Staff are available to help me solve unique problems I encounter.
14. I receive guidance on which classes will transfer to programs here or
elsewhere.
15. Advisors are knowledgeable about requirements for courses and
programs of interest to me.
17. My instructors provide timely feedback about my academic progress.
19. I receive timely responses to my requests for help and information.
25. I’m evaluated on the knowledge and skills I’ll need in my life/career.
33. This college explains what is needed for me to complete my program
here.
39. Information is available online to help me understand what I need to do
next in my program of study.
44. I can receive credit for learning derived from my previous life and work
experiences.
49. The college provided me with adequate information about credit for
prior learning before I enrolled.
52. The college offers adequate accelerated courses that fit my degree.
53. The college offers adequate online courses that fit my degree.
54. Campus item: The quality of online instruction is excellent.
57. Campus item: Earning credit for prior learning has enabled me to get
my degree more quickly.

IHCC
Challenge

DCTC
Challenge

Challenge
Challenge
Challenge

Challenge

Challenge
Challenge
Challenge

Challenge
Challenge
Challenge

Challenge
Challenge
Challenge
Challenge
Challenge
Challenge
Challenge
Challenge

Challenge
Challenge

CCSSE. Results from the Community College Survey of Student Engagement (CCSSE)
administered at IHCC and DCTC confirm academic advising/planning, career counseling, and
job placement assistance are underutilized at both colleges with low levels of satisfaction in areas
rated as very important. Results are highlighted in the table on the following page.

17

IHCC Noel-Levitz Adult Learner Inventory (ALI), 2012, 2009, 2006; DCTC Noel-Levitz Adult Learner Inventory
(ALI), 2015.
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Table 10: CCSSE Results for IHCC and DCTC
CCSSE Results Related to Advising Support
Importance and Satisfaction with Services
IHCC18
13.1a. Academic advising/planning
63.0% Very Important
35.5% Very Satisfied
13.1b. Career counseling
54.0% Very Important
23.0% Very Satisfied
13.1c. Job placement assistance
36.7% Very Important
6.7% Very Satisfied

DCTC19
57.3% Very Important
35.3% Very Satisfied
47.7% Very Important
16.4% Very Satisfied
51.7% Very Important
13.2% Very Satisfied

Early-Alert System. At IHCC and DCTC, an early-alert system, Hobson’s Retain,
which has excellent potential for connecting at-risk students with needed college resources, has
limited faculty participation and overloads easily at critical times due to limited human resource
availability for handling referrals and follow up. There is no clear expectation for faculty to
develop a systematic process to ensure every student is aware of their academic progress during
the first weeks of each term. This is especially important for first generation students whose
expectations may not be realistic and whose previous experiences may not have adequately
prepared them for college-level rigor. While the numbers of students being referred through the
early alert program have grown, the participation rate of IHCC faculty has declined. In fall 2012,
the participation rate was 78.5%; in spring 2013, that rate dropped to 64.6%—a decrease of
almost 14 percentage points.
Institutional Management Problem 2: Prior Learning Assessment (PLA) policies,
procedures, and application are inconsistent and in some cases not aligned with
equivalencies or easily transferred
Although IHCC and DCTC have made progress in assessing capabilities of students who
enroll with prior knowledge and relevant experience, including providing students with the
opportunity to demonstrate their learning through a portfolio assessment or a credit by exam
option, students are often unaware of these options and there is wide variation in course

18
19

CCSSE 2013, IHCC.
CCSSE 2015, DCTC.
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equivalencies for national exams and for the transferability and transcription of credit for prior
learning. It is a very real possibility students are duplicating learning they have already
accomplished and, thus, extending time to completion and increasing debt. Results of the NoelLevitz ALI (discussed earlier) revealed areas related to credit for prior learning as challenges to
be addressed. Specifically, there was a high performance gap between importance and
satisfaction in students’ belief that the colleges provided adequate information on credit for prior
learning or that earning credit for prior learning enabled them to get a degree more quickly.
Institutional Management Problem 3: Limited professional development opportunities for
faculty and staff
While IHCC and DCTC have offered professional development to faculty and staff
related to adult learning theory, andragogy, and teaching and learning, there has been little
opportunity to provide professional development concerning teaching online courses and using
instructional technology in innovative, productive ways. Further, there are limited occasions to
provide training on how to modify curriculum to meet the needs of adult learners including
incorporating prior learning assessment processes and procedures into the curriculum.
IHCC and DCTC have each identified needs that support a call for more professional
development. IHCC’s 2014 Higher Learning Commission Systems Portfolio Feedback Report
indicated, “The College could benefit by identifying needs based on an analysis of employee
evaluations or individual request trend data and through further development training that is
aligned with organizational plans and instructional and non-instructional programs and services.”
In spring 2015, IHCC Management Team members identified the need to provide professional
development sessions in its Master Academic Plan (MAP). The Management Team also
identified the need to provide change management training and sessions on local workforce
issues and their impact on program and curriculum development and delivery. Given DCTC’s
17

mission of “education for employment” and an April 2015 Infinity Survey that indicated 80% of
employees know and understand how to assess program learning outcomes that meet industry
needs, DCTC faculty and staff must to be able to address the concerns of adult learners.
IHCC has been a leader in planning MnSCU Adult Learner Institutes over the past three
years as a result of a Lumina-funded initiative, Graduate Minnesota. Ten faculty from IHCC and
three faculty from DCTC attended the Institute the last two summers. The Institute in summer
2015 is being held at IHCC and DCTC as a result of joint planning and collaboration. There
continues to be keen interest in the Institutes and participation from IHCC and DCTC in 2015
will be high. These numbers are evidence of the continued need for professional development for
faculty and staff. In addition, current professional development is limited in its training
regarding the use of technology, mobile applications, and course design that incorporates
universal design teaching strategies. With the increased demand for online and hybrid courses
(discussed earlier in Academic Program Problems 3), the availability of technology-based
instructional enhancements to support the online/hybrid course experience presents a challenge
for IHCC and DCTC given insufficient funding, inadequate professional development, and
limited technology tools to support individualized, learner adaptive instruction.
WEAKNESSES/PROBLEMS: FISCAL STABILITY
Fiscal Stability Problem 1: Deep cuts in state support have led to increased reliance on
tuition
Reductions in state support coupled with a tuition freeze have threatened access and
affordability for students. Tuition has been frozen for the past three years and is expected to
remain so at least into 2016-17. This presents a challenge for IHCC and DCTC to continue to
innovate and support accelerated and online programming for non-traditional adult learners,
including veterans.
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Figure 2: Decreased State Support and Increased Reliance on Tuition and Rising Student
Debt20

Although this fiscal stability problem is not directly addressed with specific goals,
objectives, and strategies in the proposed Title III project, the accomplishment of the project
activities will ultimately contribute to fiscal stability through increased retention, student
success, and institutional collaboration, all of which are aligned with MnSCU’s Strategic
Framework and the colleges’ plans and goals.
Process of Analysis
The proposed project is a direct result of an assessment and understanding of the
colleges’ strengths and weaknesses and is congruent with IHCC’s and DCTC’s future plans. The
following describes the significant planning activities undertaken and their contributions to the
Title III project.

20

MnSCU Office of Institutional Research.
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Figure 3: IHCC/DCTC Process of Analysis

MnSCU's & IHCC/DCTC
Strategic Framework
Survey Results
CCSSE & Noel-Levitz

Accreditation Process
and Feedback

Title III
Project
Retention Opportunities
Analysis

Title III Planning
Committee

Statewide Attainment Goal

MnSCU, IHCC, and DCTC: Strategic Framework
The foundation for the proposed Title III project is based on MnSCU’s Strategic
Framework which involved input from over 5,000 students, faculty, and staff to provide a
roadmap to work together in new ways to better serve students and communities across the state
and strengthen the system’s colleges and universities. The Strategic Framework includes three
main themes: (1) ensure access to an extraordinary education for all Minnesotans; (2) be the
partner of choice to meet Minnesota’s workforce and community needs; and (3) deliver to
students, employers, communities and taxpayers the highest value/most affordable higher
education option. In particular, IHCC and DCTC designed the Title III project around the
following key plan recommendations: (1) certify student competencies and capabilities; (2)
expand pathways to accelerate degree completion through credit for prior learning and planned
collaborative course scheduling; (3) foster the award of competency-based credit and degrees;
and (4) expand the innovative use of technology and provide more professional development to
all employees to deliver high quality online courses, strengthen classroom instruction and student
services, and provide more individualized learning and advising.
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Statewide Attainment Goal
Minnesota has a statewide attainment goal to increase the number of residents between
the ages of 25 and 44 years who hold postsecondary degrees or certificates to at least 70% by
2025. The MnSCU system is required to develop a comprehensive plan to encourage students to
complete degrees, diplomas, or certificates in their fields of study. The Title III project is
aligned with this statewide goal and will help IHCC and DCTC do their part in responding to the
need for data and implementation strategies to inform development of MnSCU’s required
completion plan.
Noel-Levitz Retention Opportunities Analysis
The Noel-Levitz Retention Opportunity Analysis process included representatives from
both IHCC and DCTC including administrators, deans, chairs of departments, directors and staff
from Student Success and Learning Support, academic advisors, front-line staff in Student
Services, Student Life and Activities Director, Registrar, Financial Aid Director and the
Retention Team. All college personnel had an opportunity to participate in the report out by the
consultants from Noel-Levitz. Key recommendations relevant to the proposed project included:
(1) enhance teaching and learning through increased professional development opportunities for
faculty; (2) provide experiential learning and practical work experience; (3) better utilize early
alert and increase faculty participation; (4) require advising for all students; (5) increase faculty
use of D2L (learning management system) and include the use of online discussion assignments;
and (6) increase technology for students.
Title III Planning Committee
In July 2014, a Title III Planning Committee was formed and charged with the task of
evaluating and analyzing recommendations and results of college planning efforts and to gather
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input from various campus committees and groups. The Committee is comprised of the
representatives from key areas of each college, including positions that are shared between the
colleges, i.e., College President, Chief Financial Officer, Associate VP of Strategic Initiatives.
Table 11: Title III Planning Committee Membership (2014-15)
Title III Planning Committee Membership (2014-15)
IHCC (lead)
DCTC (partner)
Shared Positions
Chief Academic Officer
Chief Academic Officer
College President
VP Student Services
Dean of Students
Chief Financial Officer
Human Resource Director
Human Resource Director AVP Strategic Initiatives
Institutional Researcher
Institutional Researcher
Dir. Center of
Experiential Learning
Dean of Fine Arts & Humanities
Academic Advisors (2)
(CEL)
(responsible for PLA programming)
Assoc. Dean Academic Affairs
Dean of Liberal Education
(curriculum mapping/scheduling)
& Business (responsible
for PLA programming)
Scheduling Management Analyst
Academic Advisors (2)
PLA Faculty Member (accelerated online
& blended/hybrid courses)

Feedback was obtained from stakeholders through department-level meetings. Key
people from each stakeholder group served on the Title III planning team and, therefore, have an
understanding of the needs/problems within the colleges based on survey data, accreditation
reports, and strategic planning sessions. For example, the Chief Academic Officer led a yearlong process to develop IHCC’s Master Academic Plan which involved faculty and academic
leaders. Various listening and feedback sessions were held during the required Academic
Development Days. IHCC also completed an Adult and Distance Learning Strategic Plan that
was a year-long process and included the Chief Academic Officer and the Dean of Liberal Arts
and Business at DCTC, faculty, an academic advisor, and instructional designer.
The work of this Title III Planning Committee resulted in a solid project that emerged
from broad-based planning efforts that reflect the colleges’ interconnected goals and future
directions and engages cooperative strategies to solve common major problems of academic
programs, institutional management, and fiscal stability.
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2. Key Overall Goals and 3. Measurable Objectives
Table 12: Key Overall Goals and Measurable Objectives
Overall Goals
Academic
Programs
Goal 1: Increase
success and
completion for
underserved
adult learners
Goal 2: Reduce
time to degree
for adult
learners

Measurable Objectives
Obj. 1: By September 30, 2020, increase the fallto-fall success rates (defined as retention,
graduation, or transfer) of all IHCC students age
25+ to 67%. (Baseline = 61.4%)
Obj. 2: By September 30, 2020, increase the fallto-fall success rates (defined as retention,
graduation, or transfer) of all DCTC students age
25+ to 72%. (Baseline = 66.2%)
Obj. 3: By September 30, 2020, increase IHCC’s
faculty participation rate in Hobsons Early
Alert/Retain to 75%. (Baseline=64.6% Spring
2013)
Obj. 4: By September 30, 2020, increase DCTC’s
faculty participation rate in Hobsons Early
Alert/Retain to 75%. (Baseline=42%)

Institutional
Management
Goal 3:
Increase
professional
development for
faculty and staff

Obj. 5: By September 30, 2020, increase
percentage of IHCC advisors/counselors who are
trained on career and intrusive advising best
practices and strategies to 100%. (Baseline = 75%)
Obj. 6: By September 30, 2020, increase
percentage of DCTC advisors/counselors who are
trained on career and intrusive advising best
practices and strategies to 100%. (Baseline = 30%)

Specific Tasks and Methods
1. Develop career ladders infused
with proactive, intrusive academic
and career advising: (a) implement a
course scheduling process; (b)
implement a Proactive, ProgramBased Advising Model; and (c)
expand Center for Experiential
Learning (CEL).
2. Improve and expand prior learning
assessment (PLA) with competency
based education and assessment
(CBE/CBA) and credit for prior
learning (CPL): (a) implement
process for students to integrate
college credential attainment with
industry cert. and credit for prior
learning; (b) increase degree
acceleration through hybrid and
online course offerings
3. Provide professional development
to faculty, staff, and administrators to
effectively fulfill the needs of the
adult learner

Tangible Results
Clear pathways for
students in more career
and technical education
programs
Completely online degree
options expanded
Accelerated
blended/hybrid degree
options expanded
More students have an
academic plan
Increased # of students
using advising services
Increased faculty
participation in advising
Increased success rates
Advising services offered
online and/or different
hours for convenience of
adult learners
Increased professional
development
opportunities
Increased advisors and
counselors trained in
implementing and
facilitating online
orientation and advising
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4. Institutionalizing Practices and Improvements
The proposed Title III project is central to solving major problems common to both IHCC
and DCTC with significant implications for growth and self-sufficiency. The colleges are
committed to institutionalizing the project strategies by the end of the grant period. This project
represents extensive input from a broad representation of faculty, staff, administrators, and
students and is congruent with overall goals, thus making it a top priority for the colleges. As
such, this further ensures that the project will continue beyond the grant period.
The following specific actions will be taken by IHCC and DCTC to institutionalize the
practices and improvements of this Title III project: (1) inclusion of activities in the annual
budget process—reallocation of funds as part of the budget process provides a method for
aligning resources with the college’s priorities; (2) assume costs over grant period—in Years
3-5, personnel costs will gradually be assumed (10%, 20%, 30%, respectively); and (3) increase
revenue—new tuition and fees realized as a result of implementation of the project’s
comprehensive strategies and the anticipated impact on retention will provide IHCC and DCTC
with a significant source of funding to support institutionalization. By fall 2020, an additional
$380,542 in estimated new revenue will be realized due to increased retention.
The following table summarizes post-grant cost estimates and anticipated revenues for
Year 6.
Table 13: Post-Grant Cost and Revenue Projections
Implementation Strategies 1-3
Personnel
Travel
Equipment
Other
TOTAL

Cost Estimate Year 6
$200,575
10,700
90,000
63,200
$364,475

Post-Grant Revenues/Actions
Inclusion of activities in annual
budget process; assume costs over
grant period; increased tuition and
fee revenue
$380,542
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B. ACTIVITY OBJECTIVES
1. Activity Objectives in Measurable and Realistic Terms
Table 14: Annual Measurable Objectives and Performance Indicators
Major Objectives in Measurable Terms
Year 1: October 2015—September 2016
Obj. 1: By September 30, 2016, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all IHCC students age 25+ to 62.0%.
(Baseline = 61.4%)
Obj. 2: By September 30, 2016, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all DCTC students age 25+ to 66.8%.
(Baseline = 66.2%)
Obj. 3: By September 30, 2016, increase IHCC’s
faculty participation rate in Hobsons Early
Alert/Retain to 65.6%. (Baseline=64.6% Spring
2013)
Obj. 4: By September 30, 2016, increase DCTC’s
faculty participation rate in Hobsons Early
Alert/Retain to 45.3%. (Baseline=42%)
Obj. 5: By September 30, 2016, increase percentage
of IHCC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 77.5%. (Baseline = 75%)
Obj. 6: By September 30, 2016, increase percentage
of DCTC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 37.0%. (Baseline = 30%)
Year 2: October 2016—September 2017
Obj. 1: By September 30, 2017, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all IHCC students age 25+ to 62.8%.
(Baseline = 61.4%)
Obj. 2: By September 30, 2017, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all DCTC students age 25+ to 67.7%.
(Baseline = 66.2%)
Obj. 3: By September 30, 2017, increase IHCC’s
faculty participation rate in Hobsons Early
Alert/Retain to 67.2%. (Baseline=64.6% Spring
2013)
Obj. 4: By September 30, 2017, increase DCTC’s
faculty participation rate in Hobsons Early
Alert/Retain to 50.3%. (Baseline=42%)
Obj. 5: By September 30, 2017, increase percentage
of IHCC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 81.3%. (Baseline = 75%)

Performance Indicators
In Fall 2016, at least 62.0% of IHCC adult
learners in will either return (entered fall 2015),
graduate, or transfer.
In Fall 2016, at least 66.8% of DCTC adult
learners in will either return (entered fall 2015),
graduate, or transfer.
65.6% of IHCC faculty will participate in
Hobsons Early Alert/Retain
45.3% of DCTC faculty will participate in
Hobsons Early Alert/Retain
77.5% of IHCC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
37.0% of DCTC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
In Fall 2017, at least 62.8% of IHCC adult
learners in will either return (entered fall 2016),
graduate, or transfer.
In Fall 2017, at least 67.7% of DCTC adult
learners in will either return (entered fall 2016),
graduate, or transfer.
67.2% of IHCC faculty will participate in
Hobsons Early Alert/Retain
50.3% of DCTC faculty will participate in
Hobsons Early Alert/Retain
81.3% of IHCC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
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Major Objectives in Measurable Terms
Obj. 6: By September 30, 2017, increase percentage
of DCTC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 47.5%. (Baseline = 30%)
Year 3: October 2017—September 2018
Obj. 1: By September 30, 2018, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all IHCC students age 25+ to 63.9%.
(Baseline = 61.4%)
Obj. 2: By September 30, 2018, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all DCTC students age 25+ to 68.8%.
(Baseline = 66.2%)
Obj. 3: By September 30, 2018, increase IHCC’s
faculty participation rate in Hobsons Early
Alert/Retain to 69.3%. (Baseline=64.6% Spring
2013)
Obj. 4: By September 30, 2018, increase DCTC’s
faculty participation rate in Hobsons Early
Alert/Retain to 56.9%. (Baseline=42%)
Obj. 5: By September 30, 2018, increase percentage
of IHCC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 86.3%. (Baseline = 75%)
Obj. 6: By September 30, 2018, increase percentage
of DCTC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 61.5%. (Baseline = 30%)
Year 4: October 2018—September 2019
Obj. 1: By September 30, 2019, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all IHCC students age 25+ to 65.3%.
(Baseline = 61.4%)
Obj. 2: By September 30, 2019, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all DCTC students age 25+ to 70.3%.
(Baseline = 66.2%)
Obj. 3: By September 30, 2019, increase IHCC’s
faculty participation rate in Hobsons Early
Alert/Retain to 71.9%. (Baseline=64.6% Spring
2013)
Obj. 4: By September 30, 2019, increase DCTC’s
faculty participation rate in Hobsons Early
Alert/Retain to 65.1%. (Baseline=42%)
Obj. 5: By September 30, 2019, increase percentage
of IHCC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 92.5%. (Baseline = 75%)

Performance Indicators
47.5% of DCTC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
In Fall 2018, at least 63.9% of IHCC adult
learners in will either return (entered fall 2017),
graduate, or transfer.
In Fall 2018, at least 68.8% of DCTC adult
learners in will either return (entered fall 2017),
graduate, or transfer.
69.3% of IHCC faculty will participate in
Hobsons Early Alert/Retain
56.9% of DCTC faculty will participate in
Hobsons Early Alert/Retain
86.3% of IHCC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
61.5% of DCTC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
In Fall 2019, at least 65.3% of IHCC adult
learners in will either return (entered fall 2018),
graduate, or transfer.
In Fall 2019, at least 70.3% of DCTC adult
learners in will either return (entered fall 2018),
graduate, or transfer.
71.9% of IHCC faculty will participate in
Hobsons Early Alert/Retain
65.1% of DCTC faculty will participate in
Hobsons Early Alert/Retain
92.5% of IHCC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
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Major Objectives in Measurable Terms
Obj. 6: By September 30, 2019, increase percentage
of DCTC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 79.0%. (Baseline = 30%)
Year 5: October 2019—September 2020
Obj. 1: By September 30, 2020, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all IHCC students age 25+ to 67%.
(Baseline = 61.4%)
Obj. 2: By September 30, 2020, increase the fall-tofall success rates (defined as retention, graduation,
or transfer) of all DCTC students age 25+ to 72%.
(Baseline = 66.2%)
Obj. 3: By September 30, 2020, increase IHCC’s
faculty participation rate in Hobsons Early
Alert/Retain to 75%. (Baseline=64.6% Spring 2013)
Obj. 4: By September 30, 2020, increase DCTC’s
faculty participation rate in Hobsons Early
Alert/Retain to 75%. (Baseline=42%)
Obj. 5: By September 30, 2020, increase percentage
of IHCC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 100%. (Baseline = 75%)
Obj. 6: By September 30, 2020, increase percentage
of DCTC advisors/counselors who are trained on
career and intrusive advising best practices and
strategies to 100%. (Baseline = 30%)

Performance Indicators
79.0% of DCTC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
In Fall 2020, at least 67% of IHCC adult
learners in will either return (entered fall 2019),
graduate, or transfer.
In Fall 2020, at least 72% of DCTC adult
learners in will either return (entered fall 2019),
graduate, or transfer.
75% of IHCC faculty will participate in
Hobsons Early Alert/Retain
75% of DCTC faculty will participate in
Hobsons Early Alert/Retain
100% of IHCC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies
100% of DCTC advisors and counselors will be
trained on career and intrusive advising best
practices and strategies

2. Relationship of Activity Objectives to Goals and Problems to be Solved in CDP
The proposed Title III project, “Adult Learners: Service, Success, & Growth,” is
designed to increase success and completion for adult learners through development of career
ladders infused with proactive, intrusive advising; improved and expanded prior learning
assessment (PLA) with competency based education (CBE) and assessment (CBA); and
professional development for faculty, staff, and administrators to effectively fulfill the needs of
the adult learner. The following describes the relationship between the project’s objectives and
demonstrates how meeting the objectives will directly address the chronic problems that are
impacting the colleges’ institutional growth and self-sufficiency.
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Table 15: Relationship of Activity Objectives to Goals/Problems to be Solved in CDP
CDP Goals
Goal 1: Increase
success and
completion for
underserved adult
learners
Goal 2: Reduce
time to degree for
adult learners
Goal 3. Increase
professional
development for
faculty and staff

CDP Problems
Academic Programs:
Problem 1: high #s of adult learners
and 1st generation students
Problem 2: declining student success
rates
Problem 3: increasing demand for
online & hybrid credit courses

Relationship to Objectives
The objectives related to these CDP
problems and major goals are designed
to measure improvement in retention,
graduation and transfer of adult learners
and faculty participation in Hobsons
Early Alert/Retain. Objectives 1-4
directly relate to the academic problems
detailed in the CDP.

Institutional Management:
Problem 1: advising system and related
processes present numerous challenges
Problem 2: PLA policies, procedures,
and application are inconsistent and
not aligned with equivalencies or
easily transferred
Problem 3: limited professional
development opportunities for faculty
and staff

The objectives related to these CDP
problems and major goal are designed
to measure improvement in percentage
of advisors and counselors who are
trained on career and intrusive advising
best practices and strategies. Objectives
5-6 directly relate to the institutional
management problems detailed in the
CDP.

C. IMPLEMENTATION STRATEGY
1. Comprehensive Implementation Strategy
IHCC and DCTC are proposing one Title III activity, “Adult Learners: Service,
Success, & Growth,” that flows from the partners’ missions and roles, as well as from the
collaboratively-developed CDP Goals and Objectives. The following three strategies, supported
by relevant research, the colleges’ own experiences, and best practices, were selected to address
the major weaknesses/problems discussed in the CDP: high numbers of adult and first-generation
students; declining student success rates; inability to adequately meet the increasing demand for
online and hybrid credit courses; an advising system and related processes that present numerous
challenges related to accessibility, accuracy, consistency; prior learning assessment (PLA)
policies, procedures, and application that are inconsistent and not aligned with equivalencies or
easily transferred; and limited professional development opportunities. When taken together, the
three strategies form a comprehensive approach to addressing the colleges’ problems and takes
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advantage of the complementary strengths and capacities of each partner institution. They
demonstrate the outcome-driven thinking of the inter-institutional team that developed this
proposal. Supporting rationale follows with key tasks related to the strategies detailed in the
Implementation Timetable on pp. 39-48.
STRATEGY 1: Develop career ladders infused with proactive, intrusive academic and
career advising. (Addresses CDP Problems: AP 1, 2, 3; IM 1, 3)
To maximize program design to better accommodate adult learners and first-generation
students, IHCC and DCTC have partnered together to develop a strategy aimed toward the
ultimate goal of increasing success rates and reducing time-to-degree completion for their adult
and first-generation students through implementation of a course scheduling process;
implementation of a proactive, program-based advising model; and an expanded Center for
Experiential Learning. These strategy components are discussed below.
Implement a Course Scheduling Process. IHCC and DCTC will implement a course
scheduling process that allows for students’ needs to be met and enables completion of a
certificate in one-to-two semesters, a diploma in one year, and/or a degree in two years. The
course scheduling process is designed to add clearer pathways for students in more career and
technical education programs. The process will begin with student surveys on various scheduling
options that will determine and expand various accelerated hybrid degree options, as well as
increase the number of fully online degree options to better accommodate students who may
have difficulty with the current scheduling process. Implementation of this strategy component
will increase the number of students who have an academic plan. A Management Analyst (Title
III) will work with the respective deans and faculty to make recommendations on career ladders
based on student preferences, scheduling considerations, and contractual requirements (faculty
contracts). The Analyst will be hired to analyze and manage course scheduling data through
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AgileGrad and the current degree auditing system to ensure courses are matched with adult
learners’ preferences. The process will involve academic deans, faculty, and advisors working in
cooperation with the workforce center staff and program advisory boards in order to achieve
optimal scheduling and program options. Hobsons AgileGrad was selected as the content
management system that will be used to enhance the student experience throughout the student
life cycle and, through access to data, enable the colleges to project course loads and schedule
resources accordingly. Staff will attend an annual conference for training on use of the system.
Implement a Proactive, Program-Based Advising Model. Expanded intrusive
advising practices will revamp the current advising process in order to provide an increase in
students using advising services, faculty participation in the early alert system, and advisors
following up with students at least monthly and more frequently as needed. Advising services
will be offered conveniently through online service and/or different hours that are more
convenient for adult learners. The Noel-Levitz College Student Inventory (CSI) will be used to
prioritize students’ success strategies by assessing the motivational factors influencing entering
students and will allow IHCC and DCTC to respond to their requests for assistance. The CSI
identifies the leading non-cognitive indicators of students’ success and provides detailed
information about their academic motivations, levels of risk in a range of areas, and receptivity
to assistance. This survey provides data to make interventions more meaningful and relevant,
before a student begins disengaging. The CSI survey results and AgileGrad will be used by
advisors when working with adult learners and veterans to plan course schedules. This supports
an intrusive advising model that is convenient for the adult learner as a key component is online
accessibility. AgileGrad gives students and advisors the ability to look up course requirements
and schedule courses around selected student parameters. The tool also gives advisors specific
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ability to track student performance. An Adult Learner Advisor will be hired to help implement
this strategy as well as keep other advisors trained with regard to best practices in advising adult
learners, including veterans, and will lead adult learning initiatives in collaboration with the
Director of Adult and Distance Learning and Director of Prior Learning Assessment.
Expand the Center for Experiential Learning (CEL). The Center for Experiential
Learning (CEL) will be expanded to increase the support system for career advising. The
Associate Dean will team up with the Adult Learner Career Coordinator and Center Director of
CEL to provide faculty training, development, and experiences to improve career knowledge in
their respective fields. An internship infrastructure (e.g., documentation, employer development,
preparation) will be developed to support growth in the number of students completing
internships. New students will be provided with career clarity assessments to develop a career
plan. The advising staff and program faculty will complete Global Career Development
Facilitator (GCDF) training to provide upfront career development assistance to new and existing
adult learners and veterans. Increased work readiness workshops will be delivered in face-toface and multimedia formats by well-trained, knowledgeable faculty and staff. Expanding the
Center using these methods will lead to increased career counseling opportunities, more workbased learning opportunities and employment, and increased integration of career knowledge
into program instruction and courses. Improved worker opportunities related to major and work
readiness training will be made available to students.
STRATEGY 2: Improve and expand prior learning assessment (PLA) with competencybased education and assessment (CBE/CBA), and credit for prior learning (CPL).
(Addresses CDP Problems: AP 1, 2, 3; IM 2)
Implementation of this strategy is designed to increase the number of adult learners and
veterans utilizing industry certification and credit for prior learning processes; increase the
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number of adult learners and veterans successfully accessing assessment and certification
opportunities; and increase faculty engagement and participation in PLA/CBE/CBA processes.
Implement a process for students to integrate college credential attainment with
industry certification and credit for prior learning initiatives such as CBE/CBA and PLA.
Expanding integration of prior learning assessment (PLA) into the current system will ensure
successful transfer of credits and an increase in the number of students successfully accessing
assessment and certification opportunities. The Director of Prior Learning Assessment (Title III),
Director of Adult and Distance Learning, academic and student service deans, faculty, adult
learner advisor, and other enrollment personnel will work together to review existing PLA
processes by: (1) reviewing and expanding academic programs and curriculum to determine
which are easily conducive to infusing certifications and curriculum modularization, such as
programs in computer science and application, accounting and business, human services and
child development, and transportation; and (2) expanding the model used for business PLAs and
transition to other disciplines in the general education area such as communication, English,
math, physical education, psychology, and sociology. The Director of Adult and Distance
Learning, Director of PLA, other staff in the Department of Adult Learning, the Adult Learner
Advisory Committee, and faculty will attend meetings to be educated, as well as strategize, on
PLA processes and to build on accelerated program methods of CBE/CBA in existing and future
offerings. Enrollment services will review the process of credit transcription at both institutions
and for alignment in processes. The Director of PLA, deans, and faculty will review
accreditations, such as ACBSP for Business programs, to ensure successful transfer of credits, as
well as identify additional opportunities for programmatic accreditation that are not part of
existing CBE/CBA/PLA offerings, and incorporate into adult programming. Industry
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certification and credit for prior learning processes will be expanded into additional career
programs such as criminal justice, law enforcement, executive, administrative, and legal assistant
career fields, and healthcare in partnership with HealthForce MN using the existing health care
core curriculum. This strategy will include three new shared positions: a full-time Director of
PLA (Title III) to manage prior learning assessment processes, procedures, and programming at
both campuses, a part-time Faculty Development Coordinator (Title III) to manage and develop
professional training and seminar opportunities in the area of distance education and PLA and a
part-time Coordinator of Testing (Title III) to manage assessment and certification testing and to
coordinate credit by examination such as CLEP, NOCTI, DANTES, DSST, TECEP, and other
nationally-recognized examinations. Release time will be available for faculty coordination
regarding expanding PLAs and participation in a peer mentoring program specifically related to
distance education and PLAs. The Director of PLA will also create partnerships with unions and
professional organizations for converting specialized certifications to credit. IHCC and DCTC
plan to expand credit by examinations use such as CLEP, NOCTI, DANTES, and DSST, and
Atomic Learning, an existing resource, and Lynda.com will also be used to help faculty and staff
understand how to use technology and online products such as Microsoft Office, Google Docs,
Adobe products, D2L, and other products/courses by logging into the systems and completing
the independent tutorials to aid in online and accelerated course development. The products will
also be used in formal faculty and staff development sessions to further facilitate improved
course design and understanding of technology use for improved communication.
Increase degree acceleration through hybrid and online course offerings. To
alleviate scheduling barriers that can increase degree completion time, the academic deans,
faculty, and advisors will work with the scheduling specialist and AgileGrad Management
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Analyst to expand existing offerings using a program mapping initiative to create a blocked
schedule of courses which allows for completion of required courses within a specific timeframe.
This will provide a strategic three-to-five year course schedule that reflects courses needed to
ensure efficient degree completion.
STRATEGY 3: Provide professional development to faculty, staff, and administrators to
effectively fulfill the needs of the adult learner. (Addresses CDP Problems: AP 1, 2, 3; IM 3)
The third strategy involves a comprehensive professional development training plan for
faculty, staff and administrators focused on improving understanding of teaching adult learners
and effectively meeting their needs. This strategy involves leveraging existing internal resources
for faculty development, mentoring, and course design specific to the needs of adult learners and
expanding resources based on the national Professional and Organizational Development
Network (POD) best practices in faculty development for both infrastructure and content. To
increase faculty and staff expertise related to best practices for onboarding new adult learners
and veterans, training seminars will be held to educate faculty on the use of technology and
social media that will be used alongside newly introduced methods of orientation and advising
adult learners such as Skype and other online social media. To increase staff understanding and
the ability to recommend alternate credit earning opportunities like CBE/CBA and PLA for
current and continuing adult learners and veterans, a new training cycle will be implemented that
will include annual training sessions for staff and faculty. The training will be expanded to
include educational materials for students to develop PLA portfolios to accelerate degree
completion. Staff will be trained to implement adult degree planning tools including AgileGrad.
AgileGrad is a program that is used to supplement traditional advising by utilizing online
advising and degree planning tools. The implementation of degree planning tools, such as
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AgileGrad, will allow adult students to obtain comprehensive and detailed degree plans within
the first semester of enrollment.
2. Strategy Rationale
Rationale for Strategies 1 and 2
Advising, a primary focus of the project, is intrinsically connected to student success,
persistence, and graduation. Retention literature has consistently highlighted a positive
relationship between effective academic advising and student retention.21,22 Strategy 1 is
designed to improve success rates and reduce time-to-degree completion through a proactive,
intrusive academic and career advising strategy that includes a course scheduling process for
clearer pathways for students; expanded intrusive advising practices that include use of the NoelLevitz College Student Inventory (CSI); and expanded CEL for increased support for career
advising.
Together, IHCC and DCTC intend to implement a course scheduling process for clearer
pathways for students. Integration of prior learning assessment (PLA), competency-based
education and assessment (CBE/CBA) and credit for prior learning (CPL) into the current system
will ensure successful transfer of credits and an increase in the number of students successfully
accessing assessment and certification opportunities. This will also expand existing offerings
using a program mapping initiative to create a blocked schedule of courses which allows for
completion of required courses within a specific timeframe. This will provide a strategic threeto-five year course schedule that reflects courses needed to ensure efficient degree completion.

21

Steingass, S. Jon and and Seth Sykes. “Centralizing advising to improve student outcomes.” Peer Review, 10(1),
18–21, 2008.
22
Pascarella, Ernest T. and Patrick T. Terenzini. How College Affects Students: A Third Decade of Research,
Volume 2. San Francisco: Jossey-Bass, 2005.
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Too many choices can lead to students who are undecided, tend to procrastinate, and cannot
move forward.23
Research findings suggest that colleges would achieve better outcomes by creating clear
program maps for students that define a default sequence of courses and milestones students can
follow and achieve.24 As reported by Complete College America, pathways to success resulted
in higher graduation rates and more on-time graduates.25 Colleges and universities in Arizona,
Florida, Georgia, New York, and Tennessee have demonstrated the effectiveness of pathways to
success. For example, since starting degree maps and other strategies to increase graduation in
2004, Florida State University has reduced the number of students graduating with excess credits
in half and graduation rates for all students increased by 12%. At Tennessee Technology
Centers, more than 75% of students graduate on time and job placements are higher than 80%.
Utilizing highly structured, block schedule programs, they consistently graduated students at
three times or higher than the rate of their peers—even though their student population is slightly
poorer and older. At Georgia State University, degree maps and intrusive advising have boosted
graduation rates by more than 20 percentage points in the last 10 years.26
The proposed strategies include increasing student use of advising services and faculty
participation in the early alert system, with more frequent advisor follow up with students. In
2011, Noel-Levitz conducted a 71-item, web-based poll that included both four-year and twoyear institutions to identify what is working in student retention at the undergraduate level. The
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25
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Complete College America (2013). Game Changer: Guided Pathways to Success.

36

poll revealed that early alert and intervention systems—both aspects of extensive advising
practices—were regarded as highly or somewhat effective by the majority of the respondents.27
Effectively providing academic advising to online students is a challenge. In an
unpublished dissertation, Waters (2003) conducted an action research study that involved
advisors from the California Online Degree Programs Community College system who advised
online students. Results indicated that online students do use advising services, and Waters
suggests that advisors critically influence the success of online students by serving as mentors,
guides, teachers, and “educational brokers ...[by addressing] student needs, academic planning,
learning styles, and student’s personal concerns.”28
To make interventions more meaningful and relevant, IHCC and DCTC will use NoelLevitz College Student Inventory (CSI). CSI identifies the leading non-cognitive indicators of
students’ success and provides detailed information about their academic motivations, levels of
risk in a range of areas, and receptivity to assistance. This tool supports an intrusive advising
model and will be used by advisors to improve interactions with students as they follow up with
students monthly and more frequently as needed. This increased contact with students to better
understand their problems is supported by the Bettinger & Baker (2011) study that shows
students who receive personalized coaching are significantly more likely to remain enrolled.
Administered by InsideTrack to mostly non-traditional, degree-seeking college students from
multiple institutions, they tracked the performance of 13,555 students across eight different
higher education institutions. Coaches contacted students via phone, email, text messages, and
social networking sites over two semesters to identify strategies for overcoming barriers to
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Noel-Levitz, Inc. Student Retention Practices at Four-Year and Two-Year Institutions: The Noel-Levitz Report on
Undergraduate Trends in Enrollment Management, 2011.
28
Waters, Kenn A. E-Counseling: The Influence of Andragony/Self-Directed Learning on Online Counseling and
Advising. UMI Microform, 2003.
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academic success. Coaches used predictive algorithms that took into account students’
constraints inside and outside of school (e.g., personal time commitments, primary caregiving
responsibilities, and financial obligations) to guide and personalize conversations with students.
Retention and graduation rates were analyzed at intervals. At 12 months, the experimental
group’s persistence rate was 48.8% compared with 43.5% for the control group. At 24 months,
there was a 15% increase in retention for the experimental group. The study found that students
assigned to receive InsideTrack were significantly more likely than students in the comparison
group to remain enrolled at their institutions. .29
Rationale for Strategy 3
A comprehensive professional development training plan for faculty, staff and
administrators focused on improving understanding of teaching adult learners, including
veterans, and effectively meeting their needs is based on Professional and Organizational
Development Network (POD) best practices in faculty development for both infrastructure and
content and best practices and standards established by NACADA. Successful implementation
of Strategies 1 and 2 requires training on how to use and benefit from advising and degree
planning, as well as improved understanding of serving nontraditional adult learners and veterans
through accelerated teaching and prior learning assessment theory and practices.
The four specific technology solutions related to the strategies—AgileGrad, a content
management system; Noel-Levitz CSI used to prioritize student success strategies using an
assessment of motivation factors; and Atomic Learning and Lynda.com to facilitate PLA and
degree acceleration opportunities—were selected based on a comparison of top-rated software,
the needs of the particular strategy plan, and compatibility with the colleges’ current systems.
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Bettinger, E.P., & Baker, R. (2011). The effects of student coaching in college: An evaluation of a randomized
experiment in student mentoring. https://cepa.stanford.edu/sites/default/files/bettinger_baker_030711.pdf.
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3. Implementation Timetable
Table 16: Timetable of Implementation Activities
Specific Tasks to be
Completed
Year 1: 2015-16
Recruit and identify
Project Director

Primary
Participants

Methods Involved

President; HR;
VPs

Hire Project Director

President; HR

Recruit, identify and hire
other program staff

Project Dir.;
HR; VPs; Deans

Establish Title III
Advisory Committee

Project Dir.;
President; VPs;
Deans

Develop Title III Policies
and Procedures Manual

Project Dir.

Follow established
procedures and applicable
federal laws/rules

Identify External
Evaluator

Project Dir.

Develop a centralized
data repository and
analytical core

IHCC/DCTC
data teams; IT
and IR staff;
Project Dir.

Follow internal policies and
procedures for contractual
services
Appoint and convene a twoinstitution data team; data
team develops
comprehensive plan for
sharing data across
institutions

Recruit and identify potential
applicants following internal
hiring policies and
procedures
Follow internal hiring
policies and procedures
Recruit, interview, and hire
following internal hiring
policies and procedures
Identify and appoint
individuals from key areas of
the Colleges

Tangible Results
Helps to eliminate hiring delays and
allows project activities to begin
immediately

Timeframe
From
To
Upon Award
Notification

Key individual in place to begin project
activities
All positions are in place to implement
project activities

10/15

11/15

10/15

12/15

A cohesive team representing all project
stakeholders is in place to provide
guidance and input and to further ensure
the progress of the project and its
integration into the College
Ensures all project and other staff have a
clear understanding of the procedures and
necessary activities for successful
management; provides consistent
management guidance in the event of
program staff changes
External evaluator in place to conduct
project evaluation

10/15

11/15

10/15

12/15

11/15

1/16

For collaborative network to collect and
analyze high-quality and timely data to
inform program design, implementation,
and revision and to improve student
enrollment, persistence, and graduation
rates.

1/16

4/16
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Specific Tasks to be
Completed
Purchase & implement
AgileGrad

Implement a proactive,
program-based advising
model

Expand the Center for
Experiential Learning
(CEL)

Primary
Participants
IHCC/DCTC
Hobsons
Admins;
AgileGrad
Mgmt. Analyst;
IT; Adult
Learner Adv.;
DCTC Dir. of
Student Success;
IR Dirs.;
IHCC/DCTC
Dean of
Students;
Hobsons
AgileGrad Imp.
Specialist
IHCC VP of
Student
Services;
IHCC/DCTC
Dean of
Students; Adult
Learner Adv.;
Dir. PLA

IHCC Assoc.
Dean; Adult
Learner Adv.;
CEL Dir.;
Faculty; Adv.

Methods Involved

Tangible Results

Timeframe
From
To
1/16
9/16

Follow established
IHCC/DCTC purchasing
policies and procedures;
convene implementation
team and develop project
implementation timeline;
train implementation team

AgileGrad purchased; Hobsons
Implementation Team
Specialist/Facilitator contracted; timeline
implemented; team members
knowledgeable about using AgileGrad;
product fully implemented

Expand use of Retain; begin
to use AgileGrad; advisors
meet once per semester with
adult learners and veterans
utilizing Retain and
AgileGrad data and tools;
analyze service hours and
expand to improve service,
begin using technology to
hold virtual sessions, and
develop innovative practices
to reach out to adult learners
and veterans
Work readiness workshops in
multimedia and face-to-face
expanded; provide expanded
opportunities for learners to
connect with employers;

Retain is expanded and used by 50% of
faculty; semester meetings scheduled and
service hours adjusted; advisors using
AgileGrad; advisors holding interactive
virtual sessions, visiting classrooms,
actively communicating with adult
learners and veterans (ongoing)

1/16
ongoing

5/17

Workshops offered monthly during the
academic year alternating between virtual
and face-to-face with 20% increase
annually; increase job fairs to one per
semester on each campus and increase

10/15
ongoing

9/16
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Specific Tasks to be
Completed

Implement professional
development
opportunities for
faculty/staff related to
adult learners, career and
workforce issues, and
veterans

Review regional and
national accrediting
agencies policies on
awarding PLAs &
administering CBE/CBA
Track and assess
outcomes

Conduct quarterly
formative evaluation
activities

Primary
Participants

IHCC/DCTC
VP Acad.
Affairs;
Acad./Faculty
Dev. Days
Planning
Committee; Fac.
Dev. Coord.;
Dir Adult &
Distance Ed;
Dir. PLA
Dir. PLA

Project Dir.;
Inst. Research;
Project Staff
Project Dir.;
Inst. Research

Methods Involved

Tangible Results

increase work-based learning
opportunities and
employment; revise Student
Success Day to focus on
careers; begin Student
Success Day at DCTC;
develop internship
infrastructure

employer on campus recruiting by 20%
and student involvement by 10%; provide
site tours for healthcare, engineering, and
business programs once per semester;
Student Success Day changed, employer
panels scheduled and offered at DCTC
spring 2016; internship process and
documentation developed and
employers/faculty and students understand
processes and procedures
Professional development opportunities
offered during required professional
development days fall and spring, new
faculty orientation, professional
development work groups with 75%
participation; 100% participation of
advisors in workshops on advising adult
learners, career and workforce issues, and
veterans; Adult Learner Institute
scheduled for June 2016

Provide professional
development opportunities
for faculty who teach online,
accelerated classes; provide
workshops on adult learning
theory and andragogy;
provide workshops on
advising adult learners; plan
and implement Adult Learner
Institute
Research additional
accrediting bodies’ policies
and practices on
PLA/CBE/CBA transcription
and transfer
Develop and administer
appropriate assessment tools
(e.g., surveys, questionnaires
as outlined in evaluation
plan)
Collect and analyze data;
prepare internal reports

The following accrediting agencies will be
reviewed: Higher Learning Commission,
ACBSP, ABA, CAAHEP, AAMAE,
EMSRB, AHIMA, NATEF, MN Board of
Nursing
Appropriate qualitative and quantitative
data collected and available to inform the
project activities, reporting
Formative assessment to help guide
project implementation

Timeframe
From
To

10/15

6/16

4/16

8/16

11/15

5/16

10/15

9/16
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Specific Tasks to be
Completed
Conduct external
evaluation activities

Year 2: 2016-17
Implement course
scheduling process that
allows adult learners’
wants and needs to be
met

Expand the Center for
Experiential Learning
(CEL)

Implement a process for
students to integrate
college credential
attainment with industry

Primary
Participants
Project Dir.;
Inst. Research;
External
Evaluator
Acad. Deans;
Fac.; Adv.;
AgileGrad
Mgmt. Analyst;
Degree Audit
Record System
(DARS) Coord.;
Course
Schedulers;
Workforce
Center Adv.
IHCC Assoc.
Dean; Adult
Learner Adv.;
CEL Dir.;
Faculty; Adv.

Acad. Deans;
Faculty; Dir.
PLA; PLA Adv.
Committee

Methods Involved

Tangible Results

Timeframe
From
To
9/16
11/16

Collect and analyze data;
prepare APR; plan for next
year

Summative evaluation ensures valid
assessment of implementation strategies,
captures the impact of the project relative
to objectives, and provides quantifiable
evidence

Implement existing
scheduling process that
integrates AgileGrad; ensure
College Catalogs, DARS and
AgileGrad are in alignment

There will be a clear pathway for adult
learners in computer science and
application programs and accounting and
business programs; course fill rates at the
workforce center will improve 10%;
accelerated blended/hybrid degree options
will be expanded to two degree pathways;
College Catalogs, DARS, and AgileGrad
are aligned for development of career
pathways

8/16

5/17

Develop internship
infrastructure
(documentation/employer
development, preparation)
that supports growth in
number of students
completing internships;
integrate career knowledge
into program instruction and
courses; provide adult
learners career clarity
assessment to develop career
plan
Review and expand academic
programs and curriculum in
computer science and
applications programs and

Increase adult learner internship
completion by 10%; learners will show
increased clarity and commitment of
major choice and increased application of
course knowledge; integration of career
knowledge into program instruction and
courses increased by 10%; 5% increase of
adult learners assessing and developing
career plan; improve student worker
opportunities related to major and work
readiness training

8/16
annually

5/17

10% increase in the number of students
utilizing industry certification and credit
for prior learning processes; 5% increase
in the number of students successfully

9/16

5/17
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Specific Tasks to be
Completed
certification and CPL
initiatives such as
CBE/CBA and PLA

Primary
Participants

Advisors and Faculty
trained as Global Career
Development Facilitator
Provide further
professional development
on course design,
technology use, and
facilitation of PLAs

CEL Dir.;
Advisors;
Faculty
Dir. Adult and
Distance
Learning; Dir.
PLA; Faculty
Dev. Coord.

Track and assess
outcomes

Project Dir.;
Inst. Research;
Project Staff

Conduct quarterly
formative evaluation
activities
Conduct external
evaluation activities

Project Dir.;
Inst. Research
Project Dir.;
Inst. Research;
External
Evaluator

Methods Involved

Tangible Results

accounting and business
programs and infuse PLA
processes such as testing,
certifications, and curriculum
modularization; attend dept.
meetings to educate and
strategize on PLA processes;
build on various methods of
CBE/CBA in existing and
future offerings
Follow internal processes for
procurement and registration
for training
Offer Quality Matters (QM)
course design training; offer
workshops during Academic
Dev. Days on technology and
PLA facilitation utilizing
Atomic Learning and
Lynda.com; integrate existing
resources in a replicable
training model
Develop and administer
appropriate assessment tools
(e.g., surveys, questionnaires
as outlined in evaluation
plan)
Collect and analyze data;
prepare internal reports

accessing assessment and certification
opportunities; 20% increase in faculty
engagement and participation in PLA
processes

Collect and analyze data;
prepare APR; plan for next
year

Timeframe
From
To

Advisors and faculty trained

1/17

4/17

QM course design and rubric training will
be offered June 2017 with 10% faculty
participation; 4 session on technology use
and 4 sessions on PLA facilitation will be
offered during Academic Dev. Days (2
sessions each semester at both colleges);
process designed to integrate resources
into training model

9/16

6/17

Appropriate qualitative and quantitative
data collected and available to inform the
project activities, reporting

11/16

05/17

Formative assessment to help guide
project implementation

10/16

9/17

Summative evaluation ensures valid
assessment of implementation strategies,
captures the impact of the project relative

9/17

11/17
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Specific Tasks to be
Completed

Primary
Participants

Methods Involved

Tangible Results

Timeframe
From
To

to objectives, and provides quantifiable
evidence
Year 3: 2017-18
Implement course
scheduling process that
allows adult learners’
wants and needs to be
met

Acad. Deans;
Faculty; Adv.;
AgileGrad
Mgmt. Analyst;
Course
Schedulers;
Workforce
Center Adv.

Expand existing scheduling
process and use of AgileGrad

Advisors will work with
adult learners to develop
specific academic plans
that include PLAs using
AgileGrad
Expand the Center for
Experiential Learning
(CEL)

Advisors

One-on-one advisor/student
sessions face-to-face or
virtually

Dir. CEL;
Advisors;
Faculty

Develop process for
transcribing PLA credits
that is consistent between
colleges
Expand advisor expertise
related to best practices

Dir. PLA;
Registrar

Add field exploration
opportunities to healthcare
and criminal justice career
programs and internship
courses within liberal arts
programs (psychology,
sociology, biology,
communications, fine arts);
expand support system for
career advising to provide
upfront career services
Review process of credit
transcription and align
processes between
IHCC/DCTC
Train advisors on using
technology such as Skype,

Dir. Distance &
Adult Learning;

There will be a clear pathway for adult
learners in executive, administrative, and
legal assisting programs and human
services/early childhood development
programs; course fill rates at the
workforce center will improve another
10%; accelerated blended/hybrid degree
options will be expanded to two or more
degree pathways
An additional 10% of adult learners will
have an academic plan

9/17

5/18

9/17

5/18

20 adult learners and veterans per year
clarify major choice and 20 adult learners
per year gain experience related to their
transfer major; 10% adult learners and
veterans provided up front career
development assistance and 10%
increased referral to career services
department for in-depth career
development with 20% increase in career
counseling/exploration appointments

8/17
ongoing

5/18

New transcripts at DCTC showing
individual PLA course completion

10/17

7/18

All advisors will understand how to
facilitate a virtual orientation; 10% of

11/17

8/18
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Specific Tasks to be
Completed
for onboarding new adult
learners

Primary
Participants
Dir. PLA; Adult
Learner Adv.

Expand number of
courses, online and
blended/hybrid, that have
been QM reviewed
Track and assess
outcomes

Dir. Distance &
Adult Learning;
Fac. Dev.
Coord.
Project Dir.;
Inst. Research;
Project Staff

Conduct quarterly
formative evaluation
activities
Conduct external
evaluation activities

Project Dir.;
Inst. Research

Year 4: 2018-19
Implement course
scheduling process that
allows adult learners’
wants and needs to be
met

Enhance and develop
process for awarding
credits for completion of
workforce training

Methods Involved

Tangible Results

Adobe Connect, Camtasia
and mobile applications to
develop a virtual orientation
One-on-one sessions between
faculty and Fac. Dev. Coord.
to assist with alignment of
course design and QM rubric
Develop and administer
appropriate assessment tools
(e.g., surveys, questionnaires
as outlined in evaluation
plan)
Collect and analyze data;
prepare internal reports

adult learners will participate in virtual
orientation

Project Dir.;
Inst. Research;
External
Evaluator

Timeframe
From
To

16 courses complete QM review process;
8 per semester

8/17

5/18

Appropriate qualitative and quantitative
data collected and available to inform the
project activities, reporting

11/17

05/18

Formative assessment to help guide
project implementation

10/17

9/18

Collect and analyze data;
prepare APR; plan for next
year

Summative evaluation ensures valid
assessment of implementation strategies,
captures the impact of the project relative
to objectives, and provides quantifiable
evidence

9/18

11/18

Acad. Deans;
Faculty; Adv.;
AgileGrad
Mgmt. Analyst;
Course
Schedulers;
Workforce
Center Adv.

Expanded use of AgileGrad;
clear pathways established
that includes one of three
avenues to completion—
face-to-face, blended/hybrid,
online

8/18

6/19

Dir. PLA

Strengthen partnership with
Goodwill/Easter Seals MN
(G/ESM) and MN Resource
Center; determine add’l

Previous noted pathways will include 3
avenues to completion; there will be a
clear pathway for adult learners in
criminal justice, law enforcement, patient
care technician, and licensed practical
nursing; course fill rates at the workforce
will improve another 5%; there will be an
increase of 3% in time to degree
completion for adult learners and veterans
3 new additional pathways will be created
with G/ESM and MN Resource Center; 2
partnerships will be created with trade

10/18

6/19
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Specific Tasks to be
Completed
programs and industry
certifications including
programming in
customized
training/continuing
education (CT/CE)

Primary
Participants

Expand number of
courses, online and
blended/hybrid, that have
been QM reviewed

Dir. Distance &
Adult Learning;
Fac. Dev.
Coord.

Expand QM trainings to
include course reviewer
trainings

Dir. Distance &
Adult Learning;
Fac. Dev.
Coord.

Expand experiential
learning opportunities

Dir. CEL

Expand resources based
on the national Prof. and
Organizational Dev.
Network (POD) best
practices in faculty
development; both
infrastructure and content

Fac. Dev.
Coord.;
Acad./Faculty
Dev. Days
Planning
Committee

Methods Involved
training program alignments
with credit courses; create
partnerships with trade
unions & prof. organizations
for converting specialized
certifications to credit; work
with CT/CE leaders and
program faculty to develop
process for awarding credit
for noncredit program
completions
One-on-one sessions between
faculty and Faculty Dev.
Coord. to assist with
alignment of course design
and QM rubric
Develop process for
identifying faculty to
complete peer review and
master review training; offer
rubric training
Design programming and
courses that offer variety and
integration of experiential
learning opportunities
Integrate POD models with
existing resources; develop
training processes that
utilizes POD materials

Tangible Results

Timeframe
From
To

unions; process for pathway between
CT/CE and credit courses developed

16 courses complete QM review process;
8 per semester

9/18

5/19

4 faculty complete peer review training; 4
faculty complete master review training;
20 faculty complete rubric training

9/18

6/19

9/18
2-yr
process

5/20

11/18

5/19

Experiential learning expanded to
capstone, field exploration, career, and
research based courses
Faculty Development Coordinator will
attend POD Conference; processes
developed and professional development
sessions offered utilizing POD research,
best practices, and materials; 1
development large session offered
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Specific Tasks to be
Completed
Track and assess
outcomes

Primary
Participants
Project Dir.;
Inst. Research;
Project Staff

Conduct quarterly
formative evaluation
activities
Conduct external
evaluation activities

Project Dir.;
Inst. Research

Year 5: 2019-20
Revisit American
Council on Education’s
(ACE) credit
recommendations for
veterans

Methods Involved

Tangible Results

Timeframe
From
To
11/18
05/19

Develop and administer
appropriate assessment tools
(e.g., surveys, questionnaires
as outlined in evaluation
plan)
Collect and analyze data;
prepare internal reports

Appropriate qualitative and quantitative
data collected and available to inform the
project activities, reporting
Formative assessment to help guide
project implementation

10/18

9/19

Project Dir.;
Inst. Research;
External
Evaluator

Collect and analyze data;
prepare APR; plan for next
year

Summative evaluation ensures valid
assessment of implementation strategies,
captures the impact of the project relative
to objectives, and provides quantifiable
evidence

9/18

11/18

Dir. PLA;
Testing Coord.

Partner with the MnSCU
Military Education Academic
Credit Director; review
current crosswalks for
accuracy and expansion;
expand use of testing such as
DANTES for veterans
Research career programs
that are easily conducive to a
pure CBE/course
modularization process;
determine transferability
Discuss bachelor completion
options with 4-year partners;
expand bachelor completion
programming on campuses to
include courses and student
services

Crosswalks reviewed and expanded into
general education curriculum; 5% increase
in veterans utilizing testing

10/19

4/20

Program identified to develop CBE model;
curriculum changes are started

11/19

4/20

1 new bachelor completion program
started; student services expanded to
include use of services such as learning
center, library

10/19

8/20

Expand CBE
opportunities

Dir. PLA; Acad.
Deans; Faculty

Evaluate need for
expanded bachelor
completion programming
at IHCC/DCTC

VPs Acad.
Affairs; Acad.
Deans; Dir
Adult &
Distance
Learning
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Specific Tasks to be
Completed
Track and assess
outcomes

Primary
Participants
Project Dir.;
Inst. Research;
Project Staff

Conduct quarterly
formative evaluation
activities
Conduct external
evaluation activities

Project Dir.;
Inst. Research
Project Dir.;
Inst. Research;
External
Evaluator

Methods Involved

Tangible Results

Timeframe
From
To
11/19
05/20

Develop and administer
appropriate assessment tools
(e.g., surveys, questionnaires
as outlined in evaluation
plan)
Collect and analyze data;
prepare internal reports

Appropriate qualitative and quantitative
data collected and available to inform the
project activities, reporting
Formative assessment to help guide
project implementation

10/19

9/20

Collect and analyze data;
prepare APR; prepare final
five-year report

Summative evaluation ensures valid
assessment of implementation strategies,
captures the impact of the project relative
to objectives, and provides quantifiable
evidence

9/20

11/20
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D. KEY PERSONNEL
1. Experience and Training of Personnel
Based on the goals, objectives, comprehensive strategies and related tasks, IHCC and
DCTC have determined that successful implementation of the project will require new positions.
All positions will be shared by IHCC and DCTC. For overall project management and strategy
implementation, a full-time Title III Project Director, a part-time Project Assistant, and a fulltime Institutional Research Management Analyst will be required. Strategy 1 requires a full-time
Management Analyst for AgileGrad and a full-time Adult Learner Advisor. Strategy 2 requires a
full-time Director of Prior Learning Assessment, a part-time Faculty Development Coordinator,
and a part-time Coordinator of Testing. All positions, with the exception of the Project Director
and Project Assistant, will be fully institutionalized at the end of the grant period. This section
outlines the required experience, training and responsibilities of Title III personnel followed by
their time commitment. Key tasks related to the positions are identified in the Implementation
Timetable (Table 16, pp. 39-48).
Table 17: Title III Project Director (F/T)
Title III Project Director (F/T)—Relates to Strategies 1-3 and Project Management
Qualifications
Minimum Qualifications:
Bachelor’s degree in business, communication, or education;
and Experience
At least two years of experience of grant management or similar program
management experience;
Demonstrated experience in grant or data reporting processes;
Experience in budget preparation;
Project management skills sufficient to manage multiple projects
simultaneously, oversee the cost, time and scope of projects, manage project
constraints, and communicate progress and end results;
Computer software skills, including knowledge of word processing,
spreadsheet, database, graphics, charting, and other business software
applications sufficient to collect, query and analyze data and prepare charts,
reports and presentations;
Strong written and oral communication skills;
Ability to work independently and in a team environment.
Preferred Qualifications:
Understanding of U.S. Dept. of Education funding rules and regulations,
specifically those that apply to Title III grant funding;
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Title III Project Director (F/T)—Relates to Strategies 1-3 and Project Management
Knowledge of nontraditional adult learning programming including prior
learning assessment; and
Knowledge of higher education sector specifically Minnesota State
Colleges & Universities (MnSCU) policies and procedures.
Oversight of all project activities
Responsibilities
Monitor and assist with all implementation strategies
Monitor project budget and ensure appropriate use of funds
Prepare project reports for submission to the U.S. Dept. of Education and other
internal/external stakeholders
Ensure compliance with applicable policies, grant terms, and conditions
Develop Title III policies and procedures manual
Conduct outreach to faculty and between campuses
Meet regularly with administrators and faculty related to the project
Prepare and submit reports in a timely manner
Represent the Title III project to the community
Ensure that internal and external evaluation activities are performed on a
regular basis and carried out according to the evaluation plan

Table 18: Management Analyst (AgileGrad) (F/T)
Management Analyst (Hobsons AgileGrad) (F/T)—Relates to Strategies 1 and 3
Qualifications
Minimum Qualifications:
Bachelor’s degree;
and Experience
One year of professional experience working with complex records systems
and interactive technology;
Experience in database management and use of spreadsheets;
Experience and skill in data gathering and data integrity;
Experience and skill in research and analysis;
Skill in written communication and preparation of materials,
recommendations, and reports;
Experience and high level of comfort with technology and computers.
Preferred Qualifications:
Master’s degree;
Two or more years of professional experience working with complex
educational records systems and interaction technology such as Hobsons
Agile Grad;
Experience in project planning;
Knowledge of MnSCU policies and procedures;
Experience and skill in research and analysis techniques appropriate to
higher education;
Experience constructing creative and innovative solutions to problems;
Ability to handle multiple tasks and deadlines;
Ability to work independently and in a team environment across multiple
departments;
Experience working with a degree audit system;
Ability to translate technical language to Agile Grad users as well as the
ability to explain user needs to IR and IT personnel.
Analyze and manage course scheduling data to ensure courses are matched
Responsibilities
with adult learners’ preferences.
Complete data analysis and reports
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Management Analyst (Hobsons AgileGrad) (F/T)—Relates to Strategies 1 and 3
Oversee, implement, and manage the use of Hobsons AgileGrad software to
ensure campus stakeholders are able to utilize the system to coordinate
communications and interactions with students
Manage daily operations including import files
Ensure data integrity in the system
Position will receive support from stakeholders: IT to handle writing the code
to create the import files, a director in student services to establish the
processes for how AgileGrad will be used by the college and launched to
students

Table 19: Adult Learner Advisor (F/T)
Adult Learner Advisor (F/T)—Relates to Strategy 1
Qualifications
Minimum Qualifications:
Bachelor’s degree
and Experience
Two or more years of experience working with adult learners (25 years plus
with substantial work/life/military experience) in a higher education academic
setting
Knowledge of higher education principles, programs and processes and
especially informed about present and future trends in nontraditional adult
learner higher education
Excellent organizational and written and oral communication skills
Good problem-solving and analytical skills
Ability to efficiently operate a personal computer and associated software
(Microsoft Office Products, SharePoint, etc.)
Preferred Qualifications:
Master’s degree
Knowledge of national Career Clusters and Pathways
Experience working with credit for prior learning processes and procedures
Intrusive advising, online advising, and mentoring skills
Understanding of the structure of academic programs offered at the colleges
Knowledge of MnSCU student-related policies and procedures
Keep other advisors informed and trained on best practices in advising adult
Responsibilities
learners
Lead adult learning initiatives
Co-chair Prior Learning Assessment Committee
Attend adult learning and advising conferences
Maintain knowledge of academic programs including admission standards,
career opportunities, and graduation requirements
Reach out to adult learners and veterans either with scheduled meetings or
distance, group or cohort advising at least once per semester
Develop educational plans, which may include PLAs, for adult learnersGeneral Education/MnTC, career programs, and transfer students.
Facilitate and teach adult learners the career planning process
Assist adult learners with course selection, scheduling, registration, monitor
progress towards degree completion and accuracy of degree audit reports
Teach adult learners the skills, tools, and knowledge needed to successfully
complete their degree programs
Partner with faculty to deliver advising services and interventions within the
classroom
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Adult Learner Advisor (F/T)—Relates to Strategy 1
Provide academic advice to adult learners in transition to college
Early Alert and outreach to at-risk and academic warning adult learners; assist
adult learners with the appeal process
Provide academic success strategies workshops including time management
and study skills
Make classroom visits to promote resources available within the Counseling,
Career, and Advising Department
Make recommendations to improve services for adult students in collaboration
with the Director of Prior Learning Assessment and Director of Adult and
Distance Learning

Table 20: Director of Prior Learning Assessment (F/T)
Director of Prior Learning Assessment (F/T)—Relates to Strategy 2
Qualifications
Minimum Qualifications:
Baccalaureate degree
and Experience
2 or more years’ experience working with adult learners in a higher education
academic setting
Thorough knowledge of higher education principles, programs and processes
and especially informed about prior learning assessment practices, techniques,
and program development
Excellent oral and written communication skills
Ability to understand and develop productive working relationships and work
in a team setting
Knowledge, background, and experience working with diverse groups of adult
learners
Functional knowledge and use of technology, mobile apps and devices.
Preferred Qualifications
Master’s degree in relevant field
Experience in an academic/higher education setting
Experience working with diverse faculty
Experience with program development and sustainability
Knowledge of adult learning theory and pedagogy
Expand prior learning assessment programming for adult learners including
Responsibilities
unique opportunities for veterans
Develop and maintain prior learning assessment processes and procedures
Work collaboratively with the Director of Distance and Adult Learning and the
Faculty Development Coordinator to plan and coordinate prior learning
assessment professional development workshops for faculty
Work collaboratively with the Adult Learner Adv. and Dir. of Distance and
Adult Learning to develop/deliver orientation and registration sessions
Co-chair the Prior Learning Assessment Committee
Work with faculty and advisory boards to increase knowledge about needs of
adult learners
Manage data in collaboration with the IR Management Analyst
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Table 21: Faculty Development Coordinator (P/T)
Faculty Development Coordinator (P/T)—Relates to Strategy 2
Qualifications
Minimum Qualifications:
Master’s degree
and Experience
Minimum 5 years of experience teaching in higher education
Knowledge of adult learning principles
Knowledge of higher education organizations and processes
Knowledge of instructional techniques, theory, and workshop design
Ability to manage multiple tasks and meet deadlines
Ability to think creatively and put ideas into action
Expertise in data gathering and analysis
Evidence of strong interpersonal skills, organizational skills, and effective oral
and written communication/public relation skills
Excellent problem solving and critical thinking skills
Knowledge of web page design
Ability to make presentations to large audiences
Understanding of the mission, goals, and objectives of a community college
Develop faculty opportunities in the area of distance education and prior
Responsibilities
learning assessment
Coordinate workshops and seminars in collaboration with the Director of
Adult and Distance Learning, Director of Prior Learning Assessment; Vice
Presidents of Academic Affairs, and Academic/Faculty Development
Committee
Develop, manage, and coordinate Quality Matters (QM) initiatives such as
course reviews and training in peer review, master review, and rubric
Develop/deliver workshops on D2L use, social media, software applications,
Adobe Connect, Camtasia, ePortfolios, and other relevant technology
Leverage use of Atomic Learning and Lynda.com in workshops and seminars
Ensure alignment and coordination between on-site professional development
and off-site conference attendance

Table 22: IR Management Analyst (F/T)
IR Management Analyst (F/T)—Relates to Strategies 1-3
Qualifications
Minimum Qualifications:
Bachelor’s degree with coursework in research or statistics and a minimum of
and Experience
2 years of work-related experience
Extensive knowledge of relational databases and experience designing and
running queries
Experience in creating and using spreadsheets
Experience using statistical analysis software (i.e., SPSS, SAS) for research
purposes
Experience and skill in data collection and data integrity
Experience and skill in research and analysis techniques
A high degree of critical thinking ability, analytical ability, accuracy and
attention to detail
Planning and organizational skills with the abilities to both work
independently and collaboratively
Skill in written communication and preparation of materials and reports
Experience/skill in communicating with a wide variety of stakeholder groups
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IR Management Analyst (F/T)—Relates to Strategies 1-3
Preferred Qualifications:
Master’s degree with coursework in research or statistics
Program evaluation experience
Experience writing SQL
Project management experience
Ability to document processes for the end user
Experience constructing creative and innovative solutions to problems
Ability to conceptualize, plan, and implement research projects
Experience with writing, administering, and analyzing surveys/survey data
Develop faculty opportunities in the area of distance education and prior
Responsibilities
learning assessment
Schedule, organize, and run meetings of stakeholders
Develop/administer appropriate assessment tools (surveys, focus groups, etc.)
Write queries, prepare reports, and develop plans
Organize, manage, and analyze data related to course scheduling, PLAs, Early
Alert, CSI

Table 23: Coordinator of Testing (P/T)
Coordinator of Testing (P/T)—Relates to Strategy 2
Qualifications
Minimum Qualifications:
Associate’s degree or experience working in a testing center or computer lab
and Experience
setting
Experience/expertise working in secure (login credentials needed), web-based
environments
Student/customer service practices and principles sufficient to identify each
student’s/customer’s needs and meet quality standards for services
Basic principles, practices, and techniques of database management
Effective oral and written communication skills
Ability to compile, research, and analyze information from databases
Preferred Qualifications:
Bachelor’s degree
Knowledge of assessment instruments used by the colleges and their
application for purposes of advising students
Ability to effectively navigate and use the various testing platforms (i.e.,
CLEP, NOCTI, etc.)
Ability to interpret test results
Knowledge of college policies, procedures, programs, and curriculum
sufficient to advise and direct nontraditional adult learners
Knowledge of CLEP, VUE, Certiport and NOCTI testing venues
Coordinate all aspects of testing, (e.g., CLEP, NOCTI, DANTES, DSST)
Responsibilities
including scheduling test dates/time, reserving computer labs,
publishing/posting test schedules electronically and/or in print, etc.
Attend appropriate staff and/or faculty meetings
Interpret test scores for and with adult learners
Produce and generate testing reports when requested
Awareness of testing budget and appropriate cost centers
Order test units from appropriate vendors
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Table 24: Project Assistant (P/T)
Project Assistant (P/T)—Relates to Strategies 1-3 and Project Management
Qualifications
Minimum Qualifications:
Associate’s degree or experience working in a higher education setting
and Experience
Customer service practices/principles sufficient to identify customer’s needs,
meet quality standards for services, and evaluate customer satisfaction
Arithmetic sufficient to compare delivered items to invoice statements and
maintain accurate inventories of supplies
Effective oral and written communication skills
Data entry sufficient to compile, sort, & verify data accuracy before entering it
Keyboarding/typing using Microsoft Word or equivalent software, sufficient to
produce business correspondence in an efficient and timely manner
Ability to use software applications, such as Microsoft Excel, Access, etc. to
enter, compile, store, and retrieve data in a variety of reports
Preferred Qualifications:
Bachelor’s degree
Ability to work collaboratively with a variety of staff, faculty, and
administrators
Knowledge of various software such as or similar to D2L, Sharepoint, Adobe
Creative suite, Qualtrics, and ISRS
Ability to work independently & in team setting with ability to solve problems
Knowledge of MnSCU policies and procedures
Provide support to the Title III Project Director
Responsibilities
Provide support to the Director of Adult and Distance Learning
Provide support to the Director of Prior Learning Assessment
Record and track faculty who have completed specific professional
development workshops such as PLA facilitation, QM course completions,
Atomic Learning, and Lynda.com
Coordinate paperwork related to faculty/student completion of course-bycourse PLAs
Ensure faculty/student correspondence specifically related to PLA letter grade
(A,B,C), for employer reimbursement purposes, is complete and tracked
Coordinate group PLA meetings and correspondence with students; ensure
rooms are reserved
Facilitate communication with PLA students and faculty using D2L,
ePortfolios, Microsoft Office Products

2. Time Commitment of Key Personnel
Table 25: Time Commitment of Key Personnel
Time Commitment of Key Personnel
Title III Effort
Project Director
100% of 1.0 FTE
Management Analyst
100% of 1.0 FTE
Adult Learner Advisor
100% of 1.0 FTE
Director of Prior Learning Assessment
100% of 1.0 FTE
Faculty Development Coordinator (P/T)
100% of .50 FTE
IR Management Analyst
100% of 1.0 FTE
Coordinator of Testing (P/T)
100% of .50 FTE
Project Assistant (P/T)
100% of .50 FTE
Position
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E. MANAGEMENT PLAN
1. Procedures to Ensure Efficient and Effective Project Implementation
Overall management of the project will be the responsibility of the Title III Project
Director who will administer the grant under the leadership of the President and the Associate
Vice President of Strategic Initiatives (a position shared by both colleges). President Tim Wynes
serves as the chief administrator for both IHCC and DCTC. He will provide oversight for the
Title III project primarily through a Title III Advisory Committee comprised of key
representatives from each partner institution that includes academic divisions, student services,
student representatives, and other major college units affected by the project. The Advisory
Committee will meet at least bi-monthly for the first year, transitioning to quarterly as the project
matures, to further ensure the progress of the project and its integration into the Colleges. The
Project Director will serve on the Advisory Committee and provide reports and communication
at least quarterly on implementation issues and future directions. This will provide an effective
means of ensuring progress towards accomplishing project objectives and verifying
accomplishments, as well as the eventual institutionalization of project functions and personnel
at partner institutions.
Project management takes into account the following administrative processes:
administrative authority and autonomy of the Title III Project Director, monitoring progress of
the activity and implementation strategies, lines of authority, and providing information to key
administrators. Management procedures and primary responsibility are detailed in Table 26 on
the following page.
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Table 26: Title III Management Procedures
Area
Project Staff
Meetings
Management
Evaluation
Fiscal
Management
Project Manual
and Procedures
Time and
Effort Reports
Project
Reporting

Personnel
Procedures
Dissemination

IHCC/DCTC Title III Management Procedures
Description/Responsibility
Project Director conducts bi-weekly meeting with project personnel to identify and
solve problems, monitor activity progress, and discuss coordination with other
divisions at partner institution. Project Director meets monthly (first year) and
quarterly thereafter with Title III Advisory Committee.
Project Director ensures compliance with institutional, state, and federal
regulations; timely progress toward objectives and goals; and measurable impact in
strengthening capacity at partner institutions.
Project Director works with IR at both colleges and external evaluator to measure
achievement and compare the outcomes to stated goals and objectives.
Project Director ensures appropriate use of funds, in compliance with EDGAR and
institutional policies and procedures; facilitates budgetary decisions, projections and
expenditure approval.
Developed by Project Director and includes: standard operating guidelines,
policies/procedures, staff responsibilities, lines of authority, staff job descriptions,
required forms, reporting procedures, timelines. Distributed to project/partner staff
and Title III Advisory Committee.
Monthly time and effort reports that include time worked, tasks completed and
objectives met for all Title III grant employees.
Project staff submit monthly progress reports to the Project Director, summarizing
implementation progress, site visits, formative and summative evaluation issues,
unanticipated problems, potential solutions, delays in projected timeline, requests
for assistance. Quarterly reports by the Project Director summarize progress toward
activity outcomes and obstacles encountered and form the basis of briefings for the
Title III Advisory Committee, and the Annual Performance Reports to the U.S.
Dept. of Education.
Institutional policies and procedures followed for hiring.
Title III project information included on colleges’ websites; news stories included
in colleges’ media, newsletters, websites, Facebook, twitter, etc., as appropriate.

Due to the project’s comprehensive scope and timeline, the Project Director will use
consistent procedures for communicating progress, giving feedback about implementation tasks
and processes, and employing the same management processes in place at the colleges. The key
project staff is responsible for the various internal and inter-institutional liaison, accountability
and communication functions needed to ensure effective project implementation. They will meet
monthly, more often if needed, to review progress, identify challenges and issues, and develop
solutions. This group will also bring in other institutional staff as required, and discuss
coordination with other departments. They will specifically involve the chief academic officers
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at each college. As needed, individual meetings will be held with project staff to deal with
problems, concerns, and methods for increasing the success of the activity.
The ongoing formative evaluation and year-end summative evaluation (ee Evaluation
Plan section) will concentrate on measuring the impact that the Title III investment will have on
the partners’ efforts to strengthen institutional capacity, improve student outcomes, and sustain
Title III practices and improvements. The internal evaluation process will involve consistent
monitoring by and feedback from the Advisory Committee and the administrative teams. Internal
reporting procedures will produce accurate quarterly progress reports, with that information
looped back into the project management process.
The project will also develop procedures for soliciting feedback in order to continuously
improve the operation of the project. Students, faculty and Advisory Committee members will
complete a survey annually inviting their input on project activities and effectiveness in
providing services and improvements. Project staff will review the results to implement needed
changes to improve implementation.
2. Authority to Effectively Conduct Project
The Project Director will have full authority for facilitating, monitoring and coordinating
all project activities and full authority to coordinate efforts with both colleges. The interinstitutional reporting relationships and lines of authority for the project are depicted in the
organizational chart on the following page (Figure 4).
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Figure 4: IHCC/DCTC Title III Organizational Chart

F. EVALUATION PLAN
1. Data Elements and Collection Procedures
IHCC and DCTC are committed to a thorough and purposefully executed evaluation
plan. The plan includes formative (process-based) and summative (outcome-based) types of
evaluation to ensure a valid assessment of implementation strategies, to capture the impact of the
project relative to objectives, and to provide quantifiable evidence for each project year. The
evaluation plan addresses the following elements: (1) assesses the extent to which achievement
of objectives and implementation strategies have been met; (2) assesses the degree of
effectiveness of the objectives and implementation strategies; (3) determines how achievement
of objectives helps to solve major problems identified in the CDP; and (4) evaluates project
impact on promoting growth and self-sufficiency for the colleges. The Project Director and
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Institutional Researchers have overall responsibility for evaluation activities. An external
evaluator has been identified to provide an objective evaluation of implementation and
achievement of objectives.
Formative Evaluation
Throughout each year of the grant, the evaluation process will focus on internal formative
evaluation to influence the project as it progresses. The quarterly evaluation reports will
measure progress on objectives and implementation strategies and will ensure that targets are
met and budgets are properly spent. It will also provide an opportunity to consider the suitability
of the original objectives in the event of altered circumstances. The quarterly evaluation reports
will include information on how well measurable objectives and implementation strategies have
been met and what problems, if any, were encountered. In the event any tasks cannot be
completed, a detailed report will include the reasons for failure to meet a target; a strategy and
new timeline for accomplishing the specific task; and the effect on the objective to which it
relates. Each formative evaluation will be a straightforward assessment of the expectation for
successful completion of the objectives. Continued formative evaluations will allow the colleges
to assess progress for measurable objectives, implementation strategies and schedules; reallocate
resources; and revise managerial decisions as needed. Formative evaluation reports will be
provided to the external evaluator.
Summative Evaluation
At the end of the grant period, a comprehensive summative evaluation of the
accomplishments, as well as unintended outcomes, will occur. This evaluation will move
beyond the formative evaluations to determine the degree to which colleges have reached further
growth and self-sufficiency. A final report that covers the history of the project will be prepared
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by the Project Director and will include: (1) projected budget versus actual expenditures; (2) how
results to measure success have been met; (3) how objectives were accomplished; (4) how goals
and problems in the CDP were impacted; (5) any unintended project outcomes, such as trends,
unexpected challenges, etc.; and (6) how completion of the project has impacted growth and selfsufficiency. Recognizing the importance and value of long-term outcomes that will occur
beyond the grant period and the implications for the colleges’ growth and self-sufficiency, the
colleges will continue to collect and analyze data for retention, persistence, student success, and
to determine the impact of its strategies.
GPRA Indicators: The evaluation plan ensures program compliance with federal
legislation and operation in accordance with the performance indicators established for the Title
III program and specific to the U.S. Dept. of Education’s strategic plan.
External Evaluation
The colleges chose to engage the services of an external evaluator for two primary
reasons: (1) the colleges do not have an existing staff member who has the capacity to conduct
an evaluation with the intensity and range necessary for a project of this magnitude; and (2) the
colleges believe an external evaluator who can conduct an evaluation with impartiality is crucial
to the success of the project. The colleges have identified an experienced educational consulting
firm, JCCI Resource Development Services, to evaluate the overall effectiveness of the Title III
project. JCCI has extensive experience in providing external evaluation services for institutions
under Title III, having conducted evaluations for as many as 75 programs across the nation.
JCCI associates are members of the American Evaluation Association.
The external evaluator will dedicate at least six days each year to provide consultation,
data analysis, and report preparation, including recommendations for improvement. Each year,
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an onsite visit will be scheduled following completion of the formative evaluation. The
evaluator will hold discussions with the Project Director and with faculty and staff who
implement the various project activities and tasks. As appropriate, interviews will also be held
with administrators and students affected by the project. The evaluator will review the internal
quarterly reports and prepare a report indicating his/her findings and recommendations. In each
instance, the evaluator will be asked to comment on obstacles, failings, or weaknesses and to
suggest solutions or strategies for success. The external evaluation will be an objective
assessment of progress being made toward meeting objectives and institutionalizing project
strategies, as well as assessing the degree to which the project’s progress is contributing to
solving institutional problems. The report results will be shared with the partners’ key
stakeholders through the project website and at campus-wide meetings as appropriate.
2. Data Analysis Procedures
IHCC and DCTC are highly committed to gathering the best evaluation data available for
formative and summative purposes. The comprehensive evaluation plan by activity objective is
shown in Table 27. The plan is designed to produce a valid assessment of the implementation
strategies and result in quantifiable evidence of the extent to which goals and objectives have
been attained. Data sources to be used for this project are included in Table 27. Evaluation of
implementation strategies will be conducted through a comprehensive process. Each item in a
strategy will be assigned a quantitative value of 1-5, where the number “1” means the item was
not carried out according to the original strategy, and “5” means that the item was conducted as
originally planned. If there are deviations from the strategy, or if the item was carried out in
another way, it will be explained in the comments line of a form. Responses on this form will
provide additional quantitative evaluation of the implementation strategies and serve to
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strengthen the management of the project by helping IHCC and DCTC understand what works in
achieving the desired outcomes and impacts.
Shared Database. IHCC and DCTC will establish a shared centralized data repository
and analytical core for the colleges to collect and analyze high-quality and timely data to inform
project design, implementation, and adjustments to improve student outcomes, persistence, and
graduation. A specifically designed Title III project shared database from each campus’
Integrated Student Record System (ISRS) with a back-end SQL Plus (standard query language)
database server will be developed. Evaluation data will be collected and input into the project’s
shared database by the Project Director and the Institutional Research Office at each partner
institution on a regular pre-determined basis. The shared database will allow for a variety of
shared functions including multi-group, cohort and comparison group tracking.
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Table 27: Plan for Evaluation of Measurable Objectives
What information
Who Collects
How Data is
How Data is Analyzed?
When
Collected?
Data?
Collected?
Collected?
Obj. 1: By September 30, 2020, increase the fall-to-fall success rates (defined as retention, graduation, or transfer) of all IHCC students age 25+
to 67%. (Baseline = 61.4%)
Obj. 2: By September 30, 2020, increase the fall-to-fall success rates (defined as retention, graduation, or transfer) of all DCTC students age
25+ to 72%. (Baseline = 66.2%)
# of first-time adult learners
IR
Reports from Integrated Calculate retention rates for adult learners who
Fall of each
(25+) enrolled each fall;
Student Record System entered in fall and returned following fall; calculate year
three-year graduation rate
(ISRS) and centralized
number & percentage of adult learners who
data for adult learners (25+);
project database
complete program or transfer; compare data to
# who transfer
previous year
Obj. 3: By September 30, 2020, increase IHCC’s faculty participation rate in Hobsons Early Alert/Retain to 75%. (Baseline=64.6%)
Obj. 4: By September 30, 2020, increase DCTC’s faculty participation rate in Hobsons Early Alert/Retain to 75%. (Baseline=42%)
# of faculty who participate in AgileGrad
Reports from Hobsons
Data is analyzed to determine answers to the
At the end
early alert
Mgmt. Analyst; Retain
following questions: 1. What's the ask from faculty
of each
# of students who receive
Retain Hobsons
when they contact students? 2. Do they ask to meet
semester
Early Alerts each semester
Mgmt. Analyst;
with them? 3. With Advising? 4. What's the
# of students who open the
IR
outcome for students who respond to the Early Alert
email
and receive help vs. those who don't respond to the
# of students who respond
Early Alert? 5. How is this impacting adult learners?
Obj. 5: By September 30, 2020, increase percentage of IHCC advisors/counselors who are trained on career and intrusive advising best
practices and strategies to 100%. (Baseline = 75%)
Obj. 6: By September 30, 2020, increase percentage of DCTC advisors/counselors who are trained on career and intrusive advising best
practices and strategies to 100%. (Baseline = 30%)
Advisor/Counselor training
Dean of
Registration &
Training data will be collected and analyzed,
At the end
roster and participation data
Student
documentation from
including the types of training and the additional
of each
Affairs; IR
training; documentation training that is needed
semester
provided in electronic
format and maintained
in centralized project
database
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G. BUDGET NARRATIVE
The project budget for “Adult Learners: Service, Success, & Growth” was developed
to support a comprehensive cooperative effort to increase success and completion for
underserved adult learners, reduce time to degree for adult learners, and to increase professional
development for faculty and staff. The costs in the proposed budget are necessary and reasonable
in relation to the project’s objectives and scope and are designed to enable full implementation of
the project during the five-year grant period and to position the colleges to fully institutionalize
the project initiatives following the grant period. All costs are based on the colleges’ own
experiences and in consultation with other institutions that have developed similar programs and
services. Budget decisions were guided by three primary considerations: (1) reasonable costs in
the current local market for similar items; (2) salary ranges and fringe benefits for similar
positions at the colleges; and (3) allowable and unallowable costs for the Title III program. Total
direct costs of $3,082,688 are requested.
Personnel. Less than two-thirds of the overall Title III request is in salary and benefits
($1,473,404 in salaries and $510,967 in benefits) for positions that will produce gains in
retention, graduation, and overall student success, easily enabling sustainability by Year 6.
Further, to ensure sustainability, these positions will be gradually assumed into the colleges’
budgets beginning in Year 3.
Travel. Implementation of the partnership itself, with heavy emphasis on professional
development and cooperative activities, necessitates a travel budget of $72,000 over the five-year
period. This includes an annual Project Director’s meeting; annual external evaluator’s site visit;
conference travel for training on Early Alert, AgileGrad and system reporting functions; periodic
in-person advising at centers; travel related to training advisors, faculty, and project staff on
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effective use of technology in online and hybrid courses and for advising and how to help
students develop prior learning portfolios and assess student prior learning; and specific
development opportunities for advisors working with non-traditional adult learners.
Equipment. An equipment budget of $480,000 is necessary to enhance the student
experience (Hobsons AgileGrad), to help them understand their college behaviors and
motivations, as well as a tool for advisors that supports an intrusive advising model (Noel-Levitz
CSI), and other equipment (Mobile Laptop Cart) is needed to support the teaching and learning
environment at all locations focused on serving nontraditional adult learners.
Contractual. The budget includes $50,000 for annual external project evaluation
activities as part of the overall project evaluation plan.
Other. The $498,417 for items in this category support technology, software, and onsite
faculty/staff training to help facilitate prior learning assessment (PLA) and degree acceleration
opportunities for adult learners; to help faculty/advisors understand how to use specific
technology tools when advising students and developing career pathways; specific training to
provide advisors and faculty with the tools to facilitate and guide adult learners with career
goals; Quality Matters trainings and course reviews to help faculty understand QM rubrics and
how to design online and blended/hybrid courses to researched best practices and help facilitate
quality design and improvement; and to provide release time each semester for faculty to work
with general education and career/technical education colleagues to grow PLA programming.
The following table includes detailed line item costs with additional justification and cost
calculations provided for items in each category.
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Table 28: Title III Budget
Budget Category/Item
Year 1
Year 2
Year 3
Year 4
Year 5
Total
1. Personnel
Title III Project Director
56,000
57,960
59,989
62,089
64,262
300,300
Management Analyst
45,000
46,575
43,384
39,914
36,147
211,020
Adult Learner Advisor
45,000
46,575
43,384
39,914
36,147
211,020
Director of Prior Learning
49,000
50,715
47,241
43,462
39,360
229,778
Assessment
Faculty Development
40,000
41,400
37,304
34,320
31,081
184,105
Coordinator (P/T)
IR Management Analyst I
42,000
43,470
40,492
37,253
33,737
196,952
Coordinator of Testing (PT)
0
0
22,500
23,288
24,103
69,891
Project Assistant (PT)
15,000
15,525
14,461
13,304
12,048
70,338
Total Personnel
292,000
302,220
308,755
293,544
276,885 1,473,404
Justification for Personnel: Salaries for positions are based on ranges for similar categories at the
colleges; increases for employees are projected to be 3.5% annually. The Project Director and Project
Assistant positions will not be institutionalized at the end of the grant period. Other positions will be
institutionalized beginning in Year 3 (Y3=10%; Y4=20%; Y5=30%).
2. Fringe Benefits
Full-Time
85,320
88,306
84,416
80,148
75,475
413,665
Part-Time
16,500
17,078
22,280
21,274
20,170
97,302
Total Fringe
101,820
105,384
106,696
101,422
95,645
510,967
Justification for Fringe: All fringe benefits are calculated based on 36% of salaries for full-time
positions and 30% for part-time positions.
3. Travel
Title III Directors’ mtg.
1,500
1,500
1,500
1,500
1,500
7,500
Ext. Evaluator Site Visit
500
500
500
500
500
2,500
Hobsons University conf.
3,000
3,000
3,000
3,000
3,000
15,000
Advisor travel to/from
600
800
1,000
1,200
1,400
5,000
Burnsville site
DAL & Dir. PLA travel to
3,000
3,000
3,000
3,000
3,000
15,000
conference
Faculty mileage other sites
500
700
900
1,100
1,300
4,500
Career & Education
1,000
0
1,000
0
1,000
3,000
Advisor Online Training
and/or conferences (i.e.,
CAEL)
Technology and/or PLA
3,000
3,000
3,000
3,000
3,000
15,000
Related Conferences for
Faculty Dev. Coord.; Adult
Learning Personnel
Travel for AFSCME OAS
500
700
900
1,100
1,300
4,500
Intermediate between
DCTC/IHCC
Total Travel
13,600
13,200
14,800
14,400
16,000
72,000
Justification for Travel: Average costs for flights, lodging, and IHCC’s/DCTC’s daily subsistence
rate of $36/day and mileage rate of .575/mile were used to calculate travel costs. All costs are based on
the colleges’ travel policies and procedures and include the annual Project Director’s meeting in
Washington, DC and a site visit for the external evaluator each year. Attendance at Hobsons
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Budget Category/Item
Year 1
Year 2
Year 3
Year 4
Year 5
Total
University conference to train new Hobsons administrators on Early Alert, AgileGrad, and System
reporting functions. For intrusive advising, beneficial to offer in-person advising periodically at
Burnsville Workforce center. DAL and Dir. PLA travel to conference to stay current in distance ed
and non-traditional adult learning programming including administration of PLAs and other strategies
to accelerate programming. Faculty mileage to other sites to provide facilitation of PLAs at off-site
locations. Career and Education Advisor (Years 1, 3, 5) online training and/or conference to provide
specific development opportunities for advisors working with non-traditional adult learners and
veterans to accelerate degree programming through various avenues such as PLAs, accelerated
blended/hybrid and provide skills to facilitate online advising sessions. Tech and/or PLA related
conferences for Fac. Dev. Coord., faculty and advisors to provide specific development on how to
effectively use technology in online and blended/hybrid classes and for advising; to understand how to
help students develop prior learning portfolios and assess student prior learning. Travel between
DCTC/IHCC per union contract that requires employees to be reimbursed for travel between work
locations.
4. Equipment
Hobsons Agile Grad
50,000
50,000
50,000
50,000
50,000
250,000
Noel-Levitz College
20,000
40,000
40,000
40,000
40,000
180,000
Student Inventory (CSI)
Mobile Laptop Cart-SOTR
50,000
0
0
0
0
50,000
Total Equipment
120,000
90,000
90,000
90,000
90,000
480,000
Justification for Equipment: Hobsons Agile Grad: a content management system used to enhance
the student experience throughout the student life cycle. AgileGrad assists students in becoming more
strategic in achieving the academic goals by creating a single, comprehensive source of enrollment and
scheduling options. Cost estimate is for both campuses. Noel-Levitz CSI: Inventory for student to
help them understand their college behaviors such as study skills, time management, motivation, etc.
The CSI is to be used as a tool for the advisor when working with students and supports an intrusive
advising model. Mobile Laptop Cart for South of the River Education Center (SOTR): a cart is
needed to support the teaching and learning environment at the off-site location which is primarily
focused on serving the nontraditional adult learner.
5. Supplies
Total Supplies
0
0
0
0
0
0
6. Contractual
External Evaluator
10,000
10,000
10,000
10,000
10,000
50,000
Total Contractual
10,000
10,000
10,000
10,000
10,000
50,000
Justification for Contractual: External Evaluator—6 days per year for a site visit, consultation, data
analysis, report preparation, advice and recommendations to strengthen project implementation.
7. Construction
Total Construction
0
0
0
0
0
0
8. Other
Technology-Lynda.com
48,000
48,000
48,000
48,000
48,000
240,000
Hobsons Agile Grad
15,000
0
0
0
0
15,000
Implementation
Keynote Presenters &
0
0
4,000
4,000
0
8,000
Training for AgileGrad onsite
On-site faculty/staff
4,000
2,000
4,000
2,000
2,000
14,000
training to use tech tools
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Budget Category/Item
Year 1
Year 2
Year 3
Year 4
Year 5
Total
Global Career
0
25,000
0
0
0
25,000
Development Facilitator
(GCDF) Training
Quality Matters Rubric
0
6,000
0
6,000
0
12,000
Training
Quality Matters Course
0
0
0
2,800
0
2,800
Reviewer Training
Quality Matters Course
0
0
6,400
6,400
0
12,800
Reviews
Faculty Release Time
36,000
37,260
34,708
31,931
28,918
168,817
Total Other
103,000
118,260
97,108
101,131
78,918
498,417
Justification for Other: Technology-Lynda.com: helps facilitate PLA and degree acceleration
opportunities for adult learners; also used to help faculty/staff understand how to use technology and
online software. Hobsons Agile Grad Implementation: work with Hobsons personnel to implement
Agile Grad with a team from DCTC and IHCC. Keynote Presenters/Training for AgileGrad on-site;
help faculty/advisors understand how to use AgileGrad when advising students and developing career
pathways. On-site faculty/staff training to use technology tools: develop understanding of how to
work with the nontraditional learner and use tech tools such as ePortfolio Minnesota when assisting
students with PLA portfolios. GCDF training: provides advisors and faculty the tools to facilitate and
guide adult learners with career goals. Quality Matters Trainings and Course Reviews: helps faculty
understand QM rubrics and how to design online and blended/hybrid courses to researched best
practices; reviews help facilitate quality design and improvement. Faculty Release Time: 3 credits of
release time per faculty per semester to work with colleagues to grow PLA programming; 2 faculty
needed for release time—1 to focus on working with general education faculty; 1 to focus on working
with career and technical education faculty.
9. Total Direct Costs
$640,420 $639,064 $627,359 $610,497 $567,448 3,082,688
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